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ABSTRACT 
 
Hesti Puspitasari, 2013. Teaching Learning Process of Writing in the Eleventh 
Class of IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 Sragen 
in the Academic Year 2016/2017. Thesis. English Education Departement. 
Islamic Education and Teacher Training.  
 
Advisor: M. Zainal Muttaqien, M.Hum. 
 
Keyword: Teaching Learning Process, Writing, and Senior High School. 
 
This research aims at finding the answer to the following research 
questions: 1) How is the process of teaching learning of writing in the eleventh 
class of IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 Sragen the 
academic year 2016/2017? 2) How are the results of teaching learning process of 
writing in the eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen the academic year 2016/2017? 3) What are the 
similarities between IPA Unggulan class and IPA Reguler class in teaching 
learning process of writing on the eleventh class of SMA Muhammadiyah 1 
Sragen the academic year 2016/2017? 4) What are differences between IPA 
Unggulan Class and IPA Reguler class in teaching learning process of writing on 
the eleventh class of SMA Muhammadiyah 1 Sragen the academic year 
2016/2017?. 
This research used descriptive qualitative method. The subject of this 
research is teaching learning process of writing at the eleventh class of IPA 
Unggulan and IPA Reguler class. Researcher gets the data from events, 
informants, and documents. The techniques of collecting the data are 
observations, interviews, and documentation. The techniques of analyzing of the 
data are reduction, data display, and verification. 
The research findings are the teaching learning process of writing in IPA 
Unggulan and IPA Reguler class were conducted in following components are 
materials, methods, media, and evaluation. The materials were used by teacher 
only sourced from internet. The method used by the teacher is cooperative 
learning. The media used by teacher were LCD, laptop, and blackboard. The 
evaluations conducted by the teacher were task, formative test, and summative 
test. The result shows student between IPA Unggulan and IPA Reguler were 
different because IPA Unggulan more innovative abilities and IPA Reguler only 
took from teacher. Then, the similarities between IPA Unggulan and IPA Reguler 
class are the teaching learning process and the components of teaching learning 
process, such as materials, methods, media, and evaluations. The differences 
between the two classes lied in students‟ abilities and facilities. 
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CHAPTER I 
INTRODUCTION 
 
 
 This chapter explains the background of the study, problem identification, 
limitation of the problem, problem statements, the objective of the study, the 
benefits of the study and definitions of key terms. 
A. Background of the Study 
 Language and human beings are two unseparated components. 
Language is urgently needed by every human being in the world to 
communicate with each other. Finnochiaro in Srijono (2001: 7) states that, 
“Language is used to express one‟s emotions, needs, thoughts, ideas, 
attitudes, etc.” Similary, Wardaugh (1972:8) argues that, “Language allows 
people to say things to each other and express their communication needs.” 
There are many languages used by people to communicate in the world, for 
example: English, French, Japanese and Indonesia. Among them, English is 
the language considered as an international language, because it is used by 
most of people in the world. 
 English is an important means of communication which is used in 
many countries in the world. English can help people to communicate with 
other people in other countries. It plays an important role in the process of 
modernization as an international language to be taught in schools. In 
Indonesia, English is taught in junior high schools and senior high schools, 
even in elementary schools. Studying English is not a new thing for the 
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students of senior high school. But in fact, they still have many difficulties in 
studying English. As we know that English is not an Indonesian native 
language. It is difficult for the students to remember all words in English and 
to understand when someone is speaking English. 
 Languages is divided  into two forms, namely oral and written, as a 
means of communication. In this case, listening and speaking are oral 
language while reading and writing are written language. Writing is the most 
difficult skill. Many people find it easy to speak but hard to write things down 
on the paper (Vivian, 1977: 5). 
 Listening, speaking, reading, and writing are four important basic 
skills to improve students‟ English skills. One of four skills which plays an 
important role in the English language is writing. Writing is a form of 
communication to express thoughts or feelings through texts. Heaton (1994: 
18) states that “The writing composition is a task which involves the students 
in manipulating words in grammatically correct sentence from a piece of 
continuous writing which successfully communicate the contents through any 
ideas on certain topic”.  
 Writing is one of difficult subject at school. So, the teacher must 
create a good way on how to write in English correctly and easily. The 
teacher must consider the characteristics of the students which are directly 
related to do the learning process. In teaching learning process of writing, the 
teacher has an important role. John (1997: 12) states that “Teacher‟s role is to 
help students develop viable strategies for getting started (finding topics, 
generating ideas and information, focusing and planning, structure and 
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procedure), for drafting, (encouraging multiple draft for reading), for revising 
(adding, deleting, modifying and rearranging ideas), and for editing 
(attending to vocabulary, sentence, structure, grammar and mechanics)”.  
 Anthony in Fauziati (2002: 5) states that method is an overall plan for 
orderly presentation of language material, no part of which contradicts and all 
of which is based upon the selected approach. Method is treated at the level of 
design in which the roles of teachers, learners, and instructional materials are 
specified. Teaching method is theoretically related to an approach and is 
organizationally determined by a design. In this case, teachers should be 
creative to apply teaching methods to develop students‟ skills. The teacher 
should make students interested in the material in order that students can 
understand the material easily.  
 In the teaching learning process, the teacher should determine the 
teaching method that is suitable with the material. The teacher should also use 
suitable media to teach the material. A good class management will help the 
teacher control the class situation.  
 In the process of teaching and learning English, writing as one of the 
four skills are completed the syllabus in the teaching of English. Writing is 
very important skill. It provides a powerful means as self-expression as well 
as support for further learning. In writing, students have to know how to write 
letters, short messages, descriptive texts, narrative texts and much other type 
of texts. In addition, they also should know about grammar, spelling, 
connectives, punctuation, and other aspects related to the writing, to make 
their writing understandable. 
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 Those elements will help students understand the material easily. In 
teaching learning process of writing at SMA Muhammadiyah 1 Sragen, the 
English teachers do not only using English language effectively in 
communicating with the students, but they also use Indonesian in teaching. It 
was very helpful for students to understand the material, especially students 
in SMA Muhammadiyah 1 Sragen that mostly did not master English. When 
the researcher observed teaching practice in this school, the condition of 
teaching learning process in SMA Muhammadiyah 1 Sragen especially 
teaching writing skill in the eleventh class are good enough but they find 
some problems. 
 Most of students are lazy to write because what they read is different 
from what they heard. They did not have adequate vocabulary and they were 
afraid to make mistakes with their grammar. So, they think that writing is 
boring activity and it was uninteresting for them in English subject. 
 Based on that condition, the researcher believed that writing is a skill 
that needs extra works to be mastered. Writing is an effective way to express 
our thoughts, feelings, and opinions to others. Writing has the function to 
explore our experience and make fun. For example students can write 
narrative text about their experience in holidays. 
 Many teachers also have committed to invite students to participate 
effectively in writing situation. The teachers have some method to help them 
in teaching writing. If students have a progress in writing, teacher will give 
them reward to the students in teaching learning writing. 
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 SMA Muhammadiyah 1 Sragen have two classes are different; they 
are unggulan class and reguler class. To enter the unggulan class the student 
must register early, because the quota of class is very limited. Besides, the 
students who have been registered must to do some academic tests. While 
regular class, registration are conducted simultaneously with other schools. 
Then, they must to do some academic tests too. 
 Based on the background above, the researcher was interested in 
observing the process of teaching-process English to the eleventh class 
students of SMA Muhammadiyah 1 Sragen. The researcher interested to 
found similarities and differences in IPA unggulan and IPA reguler class. 
Based on the fact, the researcher was interested in understanding the English 
teaching-learning process in writing by conducting entitled “Teaching 
Learning Process of Writing in the Eleventh Class of IPA Unggulan and IPA 
Reguler of SMA Muhammadiyah 1 Sragen in the Academic Year 2016/2017.” 
 
B. Identification of the Problem  
There are some reasons, why the researcher chose the eleventh class 
of Senior High School in SMA Muhammadiyah 1 Sragen as the subject of 
this research. They are considered in teaching learning process of writing in 
eleventh class and comparison of two classes. In SMA Muhammadiyah 1 
Sragen there is comparison between teaching learning process in English 
classes that is in IPA unggulan class and IPA reguler class. 
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C. Limitation of the Study 
In conducting this research, the researcher makes limitations as 
follows:  
1. This study is focused on descriptive study on teaching learning process of 
writing to the eleventh class of SMA Muhammadiyah 1 Sragen. 
2. This limitation of this study is to know the teaching and learning process 
of writing to the eleventh class of SMA Muhammadiyah 1 Sragen. The 
researcher focused on teaching learning process in writing consisting of 
materials, method, media, and evaluation, the result of the students, 
similarities, and differences of teaching learning process between IPA 
unggulan class and reguler class.  
 
D. Problem of Statement 
Based on the background of the study above, the researcher 
formulates the research questions as follows: 
1. How is the process of teaching learning of writing in the eleventh class of 
IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 Sragen in the 
academic year 2016/2017? 
a. What materials are used in teaching learning of writing in the 
eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017? 
b. What methods are used in teaching learning of writing in the 
eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017? 
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c. What media are used in teaching learning of writing in the eleventh 
class of IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 
Sragen in the academic year 2016/2017? 
d. What evaluation are used in teaching learning of writing in the 
eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017? 
2. How are the results of teaching learning process of writing in the 
eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017?  
3. What are similarities between IPA Unggulan and IPA Reguler class in 
teaching learning process of writing on the eleventh class of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017? 
4. What are differences between IPA Unggulan and IPA Reguler class in 
teaching learning process of writing on the eleventh class of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017? 
 
E. The Objective of the Study 
Based on the research question above, the objective of the study are: 
1. To describe the process of teaching learning of writing on the eleventh 
class of IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 
Sragen in the academic year 2016/2017. 
a. To know the materials are used in teaching learning process of 
writing on the eleventh class of IPA Unggulan and IPA Reguler of 
SMA Muhammadiyah 1 Sragen in the academic year 2016/2017. 
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b. To know the methods are used in teaching learning process of 
writing on the eleventh class of IPA Unggulan and IPA Reguler of 
SMA Muhammadiyah 1 Sragen in the academic year 2016/2017. 
c. To know the media are used in teaching learning process of writing 
on the eleventh class of IPA Unggulan and IPA Reguler of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017. 
d. To know the evaluation that used in teaching learning process of 
writing on the eleventh class of IPA Unggulan and IPA Reguler of 
SMA Muhammadiyah 1 Sragen in the academic year 2016/2017. 
2. To describe the result of teaching learning of writing on the eleventh 
class of IPA Unggulan and IPA Reguler of SMA Muhammadiyah 1 
Sragen in the academic year 2016/2017. 
3. To analyze the similarities between IPA Unggulan and IPA Reguler class 
in the teaching learning process of writing in the eleventh class of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017. 
4. To analyze the differences between IPA Unggulan and IPA Reguler class 
in the teaching learning process of writing in the eleventh class of SMA 
Muhammadiyah 1 Sragen in the academic year 2016/2017. 
 
F. The Benefit of the Study 
The researcher hopes that this research has benefits in the English 
teaching learning writing. There are two kinds of benefit in this research are 
theoretically and practically. 
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1. Theoreitical Benefit 
  The researcher hopes that the results of the research can contribute 
useful information for the future research with similar problem of teaching 
learning process in writing. 
2. Practical Benefit 
a. For the Researchers 
 The result of the research can be used as one of the ways to develop the 
researcher‟s knowledge and experience. It can motivate the other 
researchers to make other research. 
b. For English teachers 
 The result of this study can be useful for English teachers in giving 
additional in teaching English writing. The teacher will know the design 
on how to improve the student‟s ability in writing. They can apply the 
design based on the result of this research. Finally, in teaching writing, 
the teachers do not only emphasize on teaching theories, but also on 
practicing writing.  
c. To other researchers 
 The result of this study could help other researchers to get the other 
related study more deeply and give them more information and 
knowledge in teaching learning process of writing. 
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G. Definition of Key Terms 
1. Teaching 
Teaching is showing or helping someone to learn how to do something, 
giving instruction, guiding in the study of something, providing with 
knowledge, causing to know or understand (Brown, 2000:7). 
2. Learning  
According Kimber and Garmezy in Brown (1980: 7) “Learning is a 
relatively permanent change in behavoral tendency and is the result of 
reinforced practice”. 
3. Teaching Learning Process 
According to Richard and Roger (1998: 22) teaching learning process is 
defined as instructional process through organization and direct instruction 
of teacher, learner, and material in the classroom. 
4. Writing  
According to Hammer (2004: 12) writing is process a way of looking at 
what people do when they compose written text. There are process of 
element in writing consist of pre-writing, writing, revising, editing. 
5. Senior High School 
Senior High School (SMA) is a form of secondary education unit that 
organizes education programs three years after junior high school 
(Diknas). 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
  
In this chapter, the current literature in the related themes in this section 
includes the reviews of teaching learning process, writing, teaching writing, senior 
high school and the last is previous study. 
A. Teaching Learning Process 
1. Teaching  
Teaching is the most important part in learning process. Teaching 
has important rules to help learners in order to understand materials. 
According to Battle and Shannon (1968: 19), teaching is a process of 
arranging condition under which the learner changes his way consciously 
in the direction of his goal. Based on those statements, the main task of a 
teacher is arranging and giving the knowledge for the students consciously 
and pointed to the goal, that is making the learner understand more about 
the science or knowledge. It can be watched and identified by observing 
what teachers do. 
Arends (2001: 6) states “Teaching as a process of attempting to 
promote grows thin students. The intended growth here for reaching, such 
as developing a completely new conceptual framework for thinking about 
science” It means teaching giving someone knowledge or instructing or 
training. 
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Teaching can be defined as showing or helping someone to learn 
how to do something, giving instruction, guiding in the study of 
something, providing with knowledge, causing to know or understand 
(Brown, 2000:7). Therefore, teaching consists of activities, tasks, and 
learning experiences selected to bring help about learning and how to use 
it in the classroom. It is an activity that tries to help someone to acquire 
(change or develop skill, attitudes, appreciations and knowledge). It means 
that teaching activity is an activity which helps the learners learns how to 
do something by giving instruction and some guidance to learners until the 
learners understand. 
From the idea above, it can be concluded that the process of 
teaching is a process of helping, facilitating and guiding the learners with 
the main goal that is making them understand more about the knowledge 
or science. 
2. Learning  
According to Kimber and Garmezy in Brown (1980:7) “Learning is 
a relatively permanent change in behavioral tendency and is the result of 
reinforced practice”. Gagne as cited by Kardim (2013:31) states that 
“learning is change in human disposition or capacity, which persists over a 
period of time, and which is not simply ascribable to process a growth”.  
According to Richard and Roger (1998: 22) teaching learning 
process is defined as instructional process through organization and direct 
instruction of teacher, learner, and material in the classroom. 
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Teaching and learning process has very close relationship and one 
into another cannot be defined apart. Brown (1987: 6) identifies the 
components of definition of learning as follow: 
1) Learning is acquisition or getting. 
2) Learning is retention of information or skill. 
3) Retention implies storage systems, memory, cognitive 
organization. 
4) Learning involves active, conscious focus on and acting upon even 
outside or inside the organism. 
5) Learning is relatively permanent, but subject to forgetting. 
6) Learning involves some forms of practice, perhaps reinforced 
practice. 
7) Learning is part of changes in behavior. 
Furthermore, Brown (2000: 7) defines teaching as “guiding and 
facilitating learning, enabling learner to learn, and setting the condition for 
learning. 
It can be concluded that learning is a process to get something like 
information or skill in cognitive organization that can be change the 
human‟s behavior. By the learning it is hoped that students can understand 
the process of learning. They will be able to take the responsibilities for 
their own getting or learning and have good competence. 
3. The Roles of Teacher 
Trabu in Skinner (1974: 24) state that “The quality of the teacher‟s 
teaching is directly related to the quality and value of the learning that is 
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taking place in his students”. It means that the teacher plays an important 
role in teaching learning process.  
Meanwhile, Littlewood (1981: 92) states that some teacher‟s roles 
in teaching learning process are follow: 
a. Teachers as facilitators, they provide everything that student‟s need in 
the classroom, such as the material and teaching media. 
b. Teachers as classroom managers, they must be able to manage the 
classroom activity during teaching learning process. 
c. Teachers as instructors, they are people who give instruction or 
direction to students. 
d. Teachers as consultant, they give good advice to the students although 
students need or not, or students have any problem. 
e. Teachers as evaluator, they have to know how far the students‟ progress 
in learning English. 
Besides all those roles above, Gagne in Skinner (1974: 66) states 
that there are three functions of teacher as follow: 
a. Teachers as instruction designers which enables the teacher to design 
the teaching learning activity in order to reach goal. 
b. Teachers as instruction managers, it means that the teacher has to be 
able to manage each step of teaching learning process. 
c. Teacher as evaluators of students learning, concerning the function that 
the teacher giving attention to the students‟ development. 
It can be concluded that every teacher is expected to direct, 
facilitate and encourage the students to participate in teaching learning 
15 
 
 
 
activity to create interactive language learning in order to achieve the goal 
in the teaching learning process. 
4. The Roles of Students 
Learner‟s roles cannot be ignored, because students‟ participation 
is an important involvement in the classroom interaction and the language 
learning. According to Richard (2002: 10) “In the latter type of interaction 
in classroom interactions, the roles of student as an active participant in 
social learning began to be emphasized”. In other words, that student also 
has an important role to realize the goal of teaching learning process. 
Therefore, a good classroom interaction will encourage students to 
participate actively in the process of teaching and learning, because when 
students respond to the teacher‟s question and gives comments, it will help 
them explore their ideas and knowledge that is good for the development 
of their language acquisition. 
Johnson and Paulson (1976) in Richard (1986: 23) states that 
learner‟s roles are as follows: 
a. Learners plan their own learning program and these ultimately assume 
responsibility for what they do in the classroom. 
b. Learners monitor and evaluate their own progress. 
c. Learners are members of group and by interacting with the others. 
d. Learners tutor other learners 
e. Learners learn from teacher, from the other students and other teaching 
source. 
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5. Components Involves in Teaching Learning Process 
There are some components to support teaching learning process 
running well and effectively. Those components are relating each other 
and the teaching process will be interrupted if there is missing a 
component. According to Giono (1997: 20) teaching learning process can 
be divided into seven components, they are: 
a. Students  
The student is the seeker, the receiver and the saver of the subject 
materials needed to achieve the goal. In the teaching learning process, 
the students are the one who seek the knowledge which is delivered by 
the teacher. 
b. Teacher  
Teacher is the manager of teaching learning activities and the teaching 
arranger. Teacher also has big contribution to make the teaching 
learning run effectively. 
c. Goal 
Goal is a statement about the intended changes which could be achieved 
after following certain teaching and learning process. These changes 
involve affective, cognitive and psychomotoric areas. The goal of 
teaching and learning process should be realistic and suitable with the 
needs of the students. 
d. Material 
Materials have an important role in the teaching learning 
process. Allwright (1990) states that materials should teach students to 
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learn, that they should be the resource books for ideas and activities for 
instruction/learning, and they should give teachers rationale for what 
students do.  
A subject material is something presented by teacher to be 
developed then understood by students, to reach the determined 
instructional goals. In other words, the subject material is one of 
important components to reach the teaching goals. The subject material 
consists of facts, generalization, concept, regulation etc. content in the 
subject. 
Material is one of curriculum component or can be called 
curriculum content. And usually, it includes textbooks or books that 
were appropriated to their curriculum. In the selection the material 
teachers must be responsible because it makes them overwhelmed. 
Before the selection of the right material, they are supposed to consider 
different factors especially for the suitability of their class. Many kinds 
of materials can be used by teachers. Beside handbooks for material, 
teachers can use cassettes, posters, pictures and dictionaries to support 
the teaching learning process. 
According to Syaodih (2003: 100) some principles in selecting 
material are as follows: 
1) The material should be appropriate to reach the instructional goals. 
2) The material should be suitable with the education level / the 
student‟s maturity. 
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3) The material should be organized systematically and be 
continuous. 
4) The material should have content both factual and conceptual 
things. 
To give some materials to the students‟ needs good preparation 
such as syllabus. Syllabus is the preparation to do the teaching activity 
by applications the teaching principles and through teaching steps to 
gain the goals of teaching learning. 
A good syllabus should be flexible, it means it can be changed 
according to the teaching situation and condition which need changes, 
also give chance for unpredicted things as long as the changes is not 
basically and totally. So, made a good teacher should have a good 
syllabus too. 
e. Method  
Anthony in Fauziati (2002: 5) states that method is an overall 
plan for orderly presentation of language material, no part of which 
contradicts and all of which is based upon the selected approach. An 
approach is axiomatic whereas method is procedural. It means that 
method is treated at the level of design in which the roles of teacher, 
learners and instructional material are specified. 
The method of teaching is necessary and it plays a significant 
role in achieving the desire of learning. Thus, method is theoretically 
related to all approach and is organizationally determined by design. 
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The methods treat at the level of design. Without method a teacher 
will not able to teach optimally.  
According to Freeman and Larsen (2000), there are some 
English teaching methods namely: Grammar Translation Method 
(GTM), Direct Methods (DM), The Audio Lingual Method (ALM), 
The Silent Way, Suggestopedia, Community Language Learning 
(CLL), The Total Physical Response Method (TPR), and The 
Community Language Teaching (CLT). In addition there are model of 
Learning such as Content-Based Instruction, Task-Based Instruction, 
Cooperative Learning and Collaborative Learning. 
1) Grammar Translation Method (GTM) 
In English as a Foreign Language (EFL) teaching around 
the world, grammar-translation is still used by many teachers who 
are not native speakers of English and who feel less comfortable 
with their level of proficiency in English. This method was used 
for the purpose of helping students read and appreciate foreign 
language literature. This method emphasizes the grammatical 
rules and vocabulary of the target language. Vocabulary is taught 
in the form of isolated word lists. Elaborate explanations of 
grammar are always provided. 
The grammar-translation method is the students are 
presented a text and are asked to translate the word for word. 
While translating, students‟ attention is brought to the appropriate 
grammar points to be taught. There are some strategies of GTM: 
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a) The teacher presents the grammatical structure or rule. 
b) Students practice of the structure. 
c) Students use the structure in a holistic, authentic manner (in 
contemporary grammar-based approaches).
 
 
2) Direct Methods (DM) 
The direct method has purpose to use the target language 
in real communication. The students have to learn how to 
communicate in the target language. 
The goal of this method is to teach students, usually 
adults, how to converse in everyday situations in another 
language. There are some strategies of Direct Method: 
a) The teacher shows a set of pictures that often portray life in the 
country of the target language. 
b) The teacher describes the picture in the target language. 
c) The teacher asks questions in the target language about the 
picture. 
d) Students answer the questions as best they can use the target 
language. Pronunciation is corrected, but grammatical structure 
is not. 
e) Students may also read a passage in the target language. 
f) The teacher asks questions in the target language about the 
reading. 
g) Students answer questions as best they can use the target 
language.
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3) The Audio Lingual Method (ALM) 
The principles of Audio Lingual Method have similarities 
with Direct Method. This method views that language as speech. 
The aim of this Method is that the students are able to use the 
target language communicatively. 
ALM was strongly influenced by ideas from behavioral 
psychology that led to the belief that language was a system of 
habits that could be taught by reinforcing correct responses and 
punishing incorrect responses. In an ALM lesson, students are 
asked to repeat correctly the word or phrase that the teacher has 
said. There are some strategies of ALM, namely: 
a) The teacher orally presents a phrase to the students. 
b) Students are then asked to repeat the phrase quickly. 
c) If a student pronounces the phrase correctly and 
grammatically, the student is praised. Students who do not say 
it correctly are asked to repeat until they can say it correctly. 
d) The teacher modifies the phrase by changing a word in the 
phrase. 
e) Students continue with drills in which they try to say the 
phrase quickly and accurately with various modifications.
 
 
4) The Silent Way 
The aim of this method is that the students are able to use 
the language for self-expression to express their thoughts, 
perceptions and feelings. In order to develop students‟ capacity, 
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the students must be independent and self-confidence in error 
correction. 
The Silent Way is grounded in the belief that students 
should learn independently from the teacher. Thus, for much of 
the lesson, the teacher remains silent. There are some strategies of 
Silent Way as follows: 
a) The teacher introduces a discrete sound or structure by 
pointing at Silent Way charts or by using Cuisenaire rods to 
demonstrate a structure or grammar point. 
b) Students then figure out what they are learning and reproduce 
the sound or structure. 
c) Between activities or sessions, students may ask questions of 
the teacher. 
d) The teacher then introduces another discrete sound or 
structure in the same manner. 
e) Students again figure out the meaning and reproduce the 
sound or structure. 
f) As time goes on, students are ideally able to combine discrete 
sounds and structures to create longer strings of language.
 
 
5) Suggestopedia 
Suggestopedia is the application of the study of suggestion 
to pedagogy. It has been developed to help the students eliminate 
the feeling that they cannot be successful, and thus to help them 
overcome the barriers in learning. 
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If these barriers are removed, then students would be 
successful. To remove such barriers, Lozanov suggested drama, 
art, physical exercise, psychotherapy, and yoga. There are some 
strategies of Suggestopedia, i.e: 
a)  Students sit in comfortable armchairs in a semicircle to create a 
relaxed atmosphere. 
b) The teacher reads or speaks a new text in harmony with the 
music. 
c) Students read the text that has been translated into the target 
language at the same time as the teacher says it in the native 
language. 
d) There is a period of silence. 
e) Next, the teacher repeats the next while the students listen but 
do not look at the text. 
f) At the end, students silently leave the classroom. 
g) Students are told to read the text quickly once before going to 
bed and once after getting up in the morning. 
6) Community Language Learning (CLL) 
Community Language Learning Method aims at learning 
how to use the target language communicatively, students have to 
learn on their own learning method to take increasing 
responsibility. 
Usually this method uses the speaking group to practice 
the students‟ ability in speaking. Then, the students decide the 
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topic of discussion. Share the idea. Teachers are viewed more as 
counselors and are expected to facilitate language learning as 
opposed to teaching it. There are some strategies of CLL: 
a) Students sit in a small circle. 
b) The teacher stands behind a student. 
c) The student makes a statement or poses a question in his or her 
own language. 
d) The teacher translates the statement or question into the 
language being learned. 
e) The student repeats what the teacher said. 
f) The new phrase is recorded on a tape recorder. 
g) The procedure is repeated with other students until a short 
conversation is recorded. 
h) Students take a tape home or copy written conversation from 
the board to study at home. 
i) Direct instruction of grammar or vocabulary may take place 
from conversation. 
7) The Total Physical Response Method (TPR) 
In this method students listen to the teacher using target 
language communicatively from beginning of the instruction. The 
purpose of this method is to make the students enjoy their 
experience in learning to communicate in a foreign language. It 
was also developed in order to reduce the stress when studying 
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foreign language and there by encourage students to persist in 
their study beyond a beginning level of proficiency. 
This method application is the instruction into the real 
action. Sometimes the teacher gives example by showing in 
action then students‟ imitate her/him. So, the students know the 
meaning of something from their action. There are some 
strategies of TPR: 
a) The teacher gives commands such as; open the door, touch 
your nose, open the window. 
b) The student completes the action of the command. 
c) If the student does the command correctly, the teacher knows 
the student understands the command. 
d) The student‟s understanding is reinforced by performing the 
action. 
8) The Communicative Language Teaching 
The goal of this method is that the students become 
communicatively competent. Communicative competent involves 
all of abilities to use the language appropriately to a given social 
context. Furthermore, the students need to understand the 
knowledge of the linguistic forms, meaning and functions of 
weakness of this method it is cannot be applied in small group. 
In CLT, the goal of language teaching should not be 
translating and learning a set of rules but should be based on the 
goal of communicative competence. Communicative competence 
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is most frequently defined as the ability to create meaning when 
interacting with others in the target language. There are some 
strategies of CLT: 
a) Determine the communicative goals of the students. 
b) Create situations and activities in which students produce 
authentic, meaningful, and contextualized communication. 
c) Focus on accuracy only in as much as errors that would 
impede communication are corrected. 
9) Content-Based Instruction (CBI) 
Content based instruction is an approach of teaching that 
integrates language learning and the curriculum content or subject 
matter. The objectives of instruction of Content based instruction 
are to develop students‟ second language proficiency as well as 
content learning. A Content based instruction model provides a 
rich context for teaching the four language skills as well as study 
skill. Content based instruction teachers, therefore should be 
responsible for presenting subject matter in a more 
comprehensive way to second language students. 
10) Task-Based Instruction 
Task based instruction is an approach based on the use of 
tasks as the core unit of planning and instruction for language use. 
Task-based approach aims to provide learners with a natural 
context. Classroom procedure of task based language teaching is 
the core of the lesson is task. All parts of the language used are 
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deemphasized during the activity itself in order to get students to 
focus on the task and tasks present in the form of a problem-
solving negotiation between knowledge that the learners holds 
and new their knowledge. 
11) Cooperative Learning and Collaborative Learning 
Cooperative Learning is a part of a more general 
instructional approach known as Collaborative Learning. In 
Cooperative Learning, group activities are the major mode of 
learning. Such activities are used to increase the amount of 
students‟ participation in the Cooperative Learning classroom. 
They are carefully planned to maximize students‟ interactions and 
to facilitate students‟ contributions to catch other‟s learning. They 
also provide comfortable environments in which students can 
practice giving output and negotiating meaning. 
Cooperative Learning gives students opportunities to learn 
something well. It helps them to hear it, to see it, to ask question 
about it, and to discuss it with friends. Above all students have 
opportunities to do it to experience directly with it, and to 
rehearse the skills. As everybody know that students will learn 
best by doing something and the teacher helps students learn how 
to learn more effectively. In addition, cooperation is not only a 
way of learning, but also a theme to be communicated about and 
studied (Jacobs, 1998). For example cooperative learning is group 
investigation. 
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Group Investigation is developed by Sharan (1992), with 
the following steps: The teacher divides the class into several 
heterogeneous groups. The teacher explains the purpose of 
learning and group assignment. The teacher calls the group leader 
and each group gets the task of one material or task that is 
different from the other. Each group discusses the cooperative 
material of the invention. After the discussions, spokesman of 
each groups conveying the result of discussion in front of class. 
The teacher gives a brief explanation and concludes. 
Meanwhile, Collaborative learning takes place when 
students work together to “achieve shared learning goals” 
(Barkley: 2005). This active teaching and learning strategy has 
been utilized across multiple disciplines in elementary, secondary, 
and higher education. The benefits of collaborative learning 
include content mastery, development of critical thinking and 
problem solving skills, and improved interpersonal skills 
(Johnson: 1999). Collaborative learning activities can include 
collaborative writing, group projects, and other activities. 
The idea of collaborative learning is linked to cooperative 
learning and concepts found in learning organizations, learning 
communities and communities of professional learning. Here are 
some collaborative learning activity (Brakley: 2005), each of 
these activity are:   
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1. For class discussion: Think-pair-share: Pose an engaging 
question to the class. Ask students to take a few minutes to 
formulate an individual response and write it down. Ask 
students to pair with another student and have each of them 
share their responses. If the students disagree, have them 
justify their position to the other student. Ask some of the pairs 
to share with the entire class to generate discussion.  
2. For reciprocal teaching: Jigsaw: divide the students in to 
groups of 4-5 (larger groups than this make working together 
difficult, as students will tend to “pair off”). Assign each group 
a content area. Each group is charged with becoming an 
“expert” on their assigned content and determining the most 
effective way to “teach” their fellow students about the content 
(give the students learning objectives or guiding questions). 
Students then break from their assigned group into a new 
group and “teach” their fellow students about that content. 
Alternatively, the groups can present to the entire class. If this 
strategy is used, it is helpful to assign each student a particular 
role in the group (i.e. note-taker, spokesperson, time-keeper 
etc.).  
3. For problem solving: Send a Problem: Form groups of 2-4 
students. Give each group a written problem to solve (part of a 
case, ethical dilemma, patient care plan etc.). After the end of 
an established time period, ask each group to place their 
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problem and “solution” in to an envelope. Each group then 
passes their envelope to a different group. The group receiving 
the envelope reviews and evaluates the problem and solution 
posed and adds additional solutions/ideas as necessary. The 
envelopes are then passed again. Repeat this process however 
many times you wish. Students in the final group analyze and 
evaluate all responses and report a “best” solution to the entire 
class.  
4. For writing: Peer Editing: Have students work in pairs to 
examine the rubric for a writing assignment (research paper, 
creative writing assignment etc.). Have each student describe 
their idea for the paper, while the other student takes notes for 
him/her, asks questions, and makes suggestions. Students then 
write a first draft of their papers individually. They share their 
draft with their partner who will assist them with proofing and 
editing. They should also use the rubric for the assignment to 
evaluate the paper for content etc. (A separate “Peer Review” 
form can also be constructed for this purpose.) Each author 
revises their final draft, taking in to consideration the 
suggestions from their peer. Consider grading the peer review 
form in some way.  
f. Media  
The word “media” comes from the Latin and it is the plural 
form of “medium” which means mediator or agent. The purpose of 
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media is to facilitate communication and learning. Media are devices 
used for conveying the information to the students so that they can 
achieve the goal easily. Brigss (1970: 6) thinks that media is able to 
perform the message and also stimulate the students in learning 
activity. Based on the Gerlach and Ely (1971) media are things that 
characterize delivering message and able to stimuli the thoughts, feels 
and audiences (students) desire so they can support them in the 
process of studying.  
So, media are things to transfer messages which are able to 
stimulate ideas, feelings and student‟s desire to support the learning 
process on themselves. The media creatively stimulate the learners to 
learn better and are able to develop their performance according to the 
instructional goals. 
According to Kemp (2005: 128) the advantages of teaching 
media are: 
a. Teacher can deliver the material appropriately. 
b. The process of the teaching and learning becomes more 
interesting. 
c. The process of teaching and learning can more interactive. 
d. The time of teaching and learning is deductible. 
e. Student learning quality increased. 
f. The process of teaching and learning can apply wherever and 
whenever. 
g. Positive attitude of students in learning process increased. 
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h. The teacher‟s role becomes more positive and productive. 
As the explanation about some advantages of the using 
teaching media above it can be concluded that media can make the 
process of teaching learning more achievable for teacher and students. 
Teaching media have an important role in the teaching learning 
process that is intended to make teaching learning process more 
effective and efficient, that the quality of education can be improved. 
Media are divided to be some parts according to Arsyad (2009: 81) as 
follows: 
1) human media, in this case the media are teachers themselves. 
2) printed media, for example: books, textbooks and script texts. 
3) audio media, for example: tape recorders. 
4) visual media, for example: graphics, maps, blackboard, pictures 
and photos 
5) audio-visual media, for example: videos, films and televisions. 
6) computer media, for example: computers and laptops. 
There are many kinds of media used in teaching, so each of the 
media has a different characteristic. Something has to be considered in 
choosing the media as follow: 
(1) The media should be suitable to the instructional goal. 
(2) The media should be suitable to the instructional goal. 
(3) The media should be appropriate with the student‟s condition. 
(4) The media should be easy to prepare. 
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(5) The media should be able to explain something will thet be 
explained by teacher to the students. 
(6) The balancing between the coast of media and the result will be 
reached. 
In teaching learning, media have certain functions to 
contribute the process of teaching learning. Levie & Lents (1982) in 
Arsyad (2009: 16) explain the functions of teaching media, as follows:  
1) Attention  
Media are able to interest the attention of the students in teaching 
learning in the class or out of class. Generally, students are more 
interested to learn something by a real object than theory. 
2) Affection 
Affection is related to students‟ feeling. Using media can come up 
the emotions of students. For example, students are more diligent 
and discipline. 
3) Cognitive  
Cognitive is related to the achievement in catching, memorizing, 
showing and sharing everything to the other. Media can help the 
students easily catch the target of learning process. 
4) Compensatory 
In compensatory, media are used to accommodate the students who 
have less achievement in understanding the lesson verbally or 
orally. 
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Based on the explanation above, it can be concluded that 
media are very useful to contribute the process of teaching learning, 
especially to memorizes, appearing emotions of students, easily catch 
the target, and to accommodate the students achievement.  
g. Evaluation 
Gronlund in Purwanto (2012: 3) state that evaluation may be 
defined as a systematic process of determining the extent to which 
instructional objectives are achieved by pupils. There are two 
important aspects of this definition. First, note that evaluation implies 
a systematic process, which omits casual, uncontrolled observation of 
pupils. Second, evaluation assumes that instructional objectives have 
been previously identified. Without previously determined objectives, 
it is difficult to judge clearly the nature and extent of pupil learning 
(Nunan, 1992: 184). 
Evaluation is an assessment activity to achieve student‟s 
competence. Hamalik argues that, “Evaluation is a continuity process 
regarding collecting and interpreting information to assess the 
decisions made to plan a teaching system”. That idea has three 
implications, they are: 
1) Evaluation is a continuously process, not only in the end of 
teaching, but it started before the teaching conducts until end of 
teaching. 
2) The process of evaluation is always aimed to a certain purpose that 
is to get the answers about how to improve the teaching is. 
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3) Evaluation demands using the accurate instruments of assessment 
to get information needed in making a decision. Thus, evaluation 
constitutes a process dealing with collecting information enables to 
determine the progress of teaching and to do better in the future 
time. 
According to statement above, in this case evaluation is an 
effort to control how far the students‟ progress is in learning. Besides 
that, evaluation has some functions. The functions of evaluation are 
not only to determine the students‟ progress in learning, but so-far-
ranging. According to Cronbach in Hamalik (1990), the functions of 
evaluation are: 
1) Evaluation helps the students realize themselves to change or 
develop their behavior. 
2) Evaluation helps the students getting satisfied to what had been 
done. 
3) Evaluation helps the teacher determine whether the method used 
proper or not. 
4) Evaluation helps the teacher make consideration of administration. 
5) Evaluation helps to determine number of students‟ achievement 
progress. 
6) Evaluation helps to place the students into appropriate and 
harmonious teaching learning situation 
7) Evaluation helps to know students‟ background (psychological, 
physic, and environment). 
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8) Evaluation gives feedback to teachers and used to improve teaching 
learning process and remedial program. 
From the statements above it is clear that the functions of 
evaluation are useful for both the students and the teacher. 
According Arikunto (1999: 33) to the usage to measure the 
students, there are three kinds of tests: 
1) Diagnostic test 
It is a test used to know the students weakness, so from this 
weakness it is able to do the right action. It is to help the students 
to solve their problems. Diagnostic test is done from input and 
during the students study. 
2) Formative test 
It purposes is to know how far the students been after 
passing a certain programs. It is done in the end of the program. 
Sometimes it is called posttest. It is to improve the teaching 
learning. 
3) Summative test 
Summative evaluation occurs at the end of a program or 
course and is used to determine its overall effectiveness. The term 
summative means the summing up of all available information 
regarding a program at its “terminal point,” defined by a point in 
time (for example, the end of a school year) or by some stated level 
of competence or mastery. 
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In addition, it is done after the program or a bigger program 
finished in the school. Formative test like as daily test, while summative 
test is general test (in the end of semester). It is to determine the number 
of students‟ achievement. 
B. Writing 
1. Definition of  Writing  
Sokolik in Linse (2005: 98) states that writing is all about a set of 
processes and products. According to Spratt, Pulverness, and Williams 
(2005: 26), writing is one of the four language skills beside listening, 
speaking, and reading. Writing is also one of productive skills which 
involve communicating a message in the form of letters and symbols. 
Communicating means sending certain information to others, therefore, a 
message must have a purpose. In other words, writing produces a written 
product which has certain information. Hyland (2004: 9) explains that 
writing is a way to share personal meanings. People construct their own 
views on topic. They will share their views on a topic to each other.  
Brown (2001) also states that writing is a product of thinking, 
drafting, and revising that requires specialized skills on how to generate 
ideas, how to organize them coherently, how to use discourse markers and 
rhetorical conventions to put then cohesively into a written text, how to 
revise a text for clearer meaning, how to edit a text for appropriate 
grammar, and how to produce a final product. Wallace (2004: 14) states 
that writing is the final product after students learn several stages of 
writing separately before. 
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From the definition above, it can be concluded that writing is one 
of the productive skills which involves communicating message therefore 
a message must have a purpose. Writing can be used to communicate the 
researcher‟s idea to the readers. And it requires specialized skills on how 
to generate ideas, how to organize them coherently, how to use discourse 
markers and rhetorical conventions to put them cohesively into written 
text, how to revise a text for clearer meaning, how to edit text for 
appropriate grammar, and how to produce a final product. 
2. Micro and Macro Skills of  Writing 
To have good writing skills, there are some micro and macro skills 
that have to be mastered. Brown (2004: 220) says there is a taxonomy that 
can be the guidance to set writing assessments. The classification includes 
micro skills which are exactly appropriate to be applied in imitative and 
excellent writing performance, and macro skills which are necessary to be 
applied in responsive and extensive ones. 
Micro-skills of writing include the followings: 
a. Producing graphemes and orthographic pattern in English. 
b. Producing writing at an efficient rate of speed to suit the purposes. 
c. Producing an acceptable core of words and use appropriate order 
patterns. 
d. Using acceptable grammatical system (e.g. tense, agreement, 
pluralization), patterns and rules. 
e. Expressing a particular meaning in different grammatical forms. 
f. Using cohesive devices in writing discourse. 
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Meanwhile, Macro-skills of writing include thing as follow: 
a. Using the rhetorical forms and conventions of written discourse. 
b. Appropriately accomplish the communicative functions of written 
texts according to form and purpose. 
c. Conveying links and connection between events, and communicate 
such relations as main idea. Supporting idea, new information, given 
information, generalization and exemplification. 
d. Distinguishing between literal and implied meaning when writing. 
e. Correctly conveying culturally specific references in the context of 
the written text. 
f. Developing and use battery of writing strategies such as accurately 
assessing the audience‟s interpretation using prewriting devices, 
writing with. 
3. Types of Writing Classroom Performance 
There are many types of writing performances in the classroom. 
Brown (2001) divides a written performance into five kinds, there are: 
a. Imitative or writing down 
The students can attain fundamental skills in the writing process 
through a simple task. The basic task of writing letters, words, 
pronunciation, and brief sentences can be done when they are producing 
a text. The activity that may be involved in this type of writing 
performances is that they simply write down a written product on their 
own. They imitate the written product as a form of task to go over the 
basic skills in writing. 
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b. Excellent or controlled 
It is a kind of performance in which students must produce proper 
vocabulary in a certain context, collections and idioms and correct 
grammatical features in the sentences. Although their creativity is not 
allowed much, the students working on this type of performances can 
do another stimulating creative activity by rewriting the paragraph of 
their collection of reading. 
c. Self-writing 
This category gets the students to write the things on their own mind. 
Kinds of activities of this category are note-taking, diary, and journal 
writing. 
d. Display writing 
Display writing is very useful for academic purpose. Written exercises, 
short answer essay and other forms of writing in test situations are 
instances of display writing. They are kinds of activities when students 
are asked to write for their teachers‟ assignment or fulfilling their duty 
in the class. 
e. Real writing 
Real writing is one of the writing performances in which reader does 
not know the answer and genuinely wants the information from the 
researcher. For example; writing letters, filling a form and writing 
simple message all belong to real writing. 
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4. The Writing Process 
According to Hammer (2004: 12) the process of writing is a way of 
looking at what people do when they compose written text. Richards and 
Renandya (2002), states that the process of teaching writing consists of 
four stages. They are planning, drafting, revising, and editing. For each 
stage, various learning activities that can support the learning specific 
writing skills are suggested. For instance, in the planning stage, teachers 
can help their students improve their writing skills in generating ideas by 
giving activities, like brainstorming and clustering. The planned writing 
experiences for the students can be described below: 
1) Planning 
Planning or pre-writing is an activity of writing that is aimed to 
encourage and stimulate the students to write. Since it function is to 
stimulate students‟ ideas, the writing activities must be prepared to 
provide them learning experiences of writing likes brainstorming. 
According to Harmer (2004: 4), there must be three considerations in 
this stage. The first one is thinking the purpose of writing. It will 
influence other features, like type of the text, language use and 
information or content of the text. The second one is audience related to 
the students refer to. It will have impact in other case. One of them is 
dealing with the shape of writing, choice of language, whether they will 
use formal or informal language. The last consideration is the content 
structure. It is about sequences of the text.  
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2) Drafting 
Drafting is recognized as the first version production in a writing 
process. The draft may be edited and revised before becoming a fixed 
written work. At this stage, the students will focus on the fluency of the 
writing and write without having much intention to the accuracy of their 
works. During the process of writing, they must also focus on the 
content and the meaning of the writing. Besides, they may be 
encouraged to deliver their messages to different audiences such as 
peers and other classmates. 
3) Revising 
In this stage, readers allow the researcher to reflect and revise the 
works. The students review and examine the text to see how effectively 
they have communicated their ideas to the reader. Revising is not 
simple activity of checking language errors but it is done to improve 
global content and organization of the ideas so the researcher‟s 
intention is clearer for the reader. 
4) Editing  
At this stage, the students are focused on typing up their works as they 
prepare the final draft to be evaluated by the teacher. The main activity 
done by them at this stage is editing their mistakes on grammar, 
spelling, punctuation, sentences, and diction. 
In conclusion, there are four stages of a writing process. They are 
planning, drafting, editing and final version. A writing process as a 
classroom activity that incorporates those four basic writing stages is seen 
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as a recursive purpose. This means that it has a cycle (planning-drafting-
editing-final version) which integrates among stages. It can be seen as a 
process wheel in which it clearly shows the directions that the researcher 
may take during their process in writing. 
 
Table 2.1 The Process of Wheel 
 
5. The Aspect of Writing 
Writing involves many different aspects, according to Gower et al 
(1995:113) the aspects are: 
a. Punctuation 
Punctuation includes certain marks that clarify meaning by grouping 
grammatical units the written materials. 
b. Organizing a text and paragraphing 
The presentation of logical arguments is included in this section. 
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c. Handwriting 
Make the writing is easy to read by the readers, the researcher needs 
consider the neatness of the handwriting. 
d. Spelling 
A foreign learner writer usually finds difficulties in spelling. Spelling 
means the writing of words accepted by the standard order. 
e. Sentence construction 
It deals with words order in sentence. The correct words order means 
the correct sentence construction grammatically. 
f. Text cohesion 
Text cohesion deals with the appropriateness in using linking words and 
phrases to make the organization of the text clear. 
g. Register/style 
It deals with the appropriateness language used to the formality and 
style of the test. 
6. Measuring Writing  
In order to achieve fair scoring process, the researcher needs to 
decide which scoring rubric that should be used as the scoring reference. 
Brown (2004) states three main types of assessing writing. They are 
primary trait scoring, holistic scoring, and analytic scoring. 
a. Primary Trait Scoring 
These methods of scoring focus on how well the students can write 
within narrowly defined range discourse (Weigle, 2002). This type of 
scoring emphasizes on how the researchers achieve the goal of the text. 
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Weigle (2002: 110) also states that in second-language writing 
assessment, primary trait assessment has not been widely used, and 
little information exists on how primary trait scoring might be applied 
in second-language testing. 
b. Holistic Scoring 
Holistic scoring is assigning a single score to a script based on the 
overall impression of the script. Holistic scoring results in a more 
general description for categories, but includes the different elements of 
writing implicitly or explicitly. Weigle (2002: 144) argues that another 
drawback to holistic scoring is that a single score does not provide 
useful diagnostic information about person‟s writing ability. 
c. Analytic Scoring 
Analytic scoring helps the teacher to recognize the weakness and 
strengths of the learners‟ ability. This scoring type can be applied in the 
classroom evaluation. Analytic scoring offers writers a little more wash 
back than a single holistic or primary trait score. In formulating the 
rubric, the five aspects that are organization, logical development of 
ideas, grammar, mechanics and style of expression should be scaled. 
Weigle (2002: 114) states that an analytical scoring scheme thus 
provides more detailed information about students‟ writing abilities in 
different aspect of writing. He also argues that analytic scoring is 
particularly useful for second language learners, who are more likely to 
show a marked profile across different aspects of writing, for example; a 
script may be quite well developed but have numerous grammatical errors 
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or a script may demonstrate an admirable control of syntax but have little 
or no content. 
According to Jacobs et al in Weigle (2002: 16) aspect of writing 
divided into content, organization, vocabulary, language use, and 
mechanics.  Here is writing assessment rubric, as follow: 
Table 2.2 Writing Assessment Rubric 
Aspect of 
Writing Level Score Contents 
Content 
Excellent to 
very good 
4 Knowledgeable, substantive, 
thorough development of 
thesis and relevant of assigned 
topic. 
Good to 
average 
3 Some knowledge of subject, 
adequate range, limited 
development of thesis, mostly 
relevant in topic, but lacks 
detail. 
Fair to poor 2 Limited knowledge of subject, 
little substance and inadequate 
development of topic. 
Very poor 1 Does not show knowledge of 
subject, non-substantive, not 
persistent or not enough to 
evaluate. 
Organization 
Excellent to 
very good 
4 Fluent expression, ideas, 
clearly stated/ supported, 
succinct, well-organized, 
logical sequencing, cohesive. 
Good to 
average 
3 Somewhat choppy, loosely 
organized but main ideas stand 
out, limited support, logical 
but incomplete sequencing. 
Fair to poor 2 Not-fluent, ideas confused or 
disconnected, lacks logical 
47 
 
 
 
sequencing and development. 
Very poor 1 Does not communicate, no 
organization or not enough to 
evaluate. 
Vocabulary 
Excellent to 
very good 
4 Sophisticated range, effective 
word/idiom form choice and 
usage, word form mastery, 
appropriate register. 
Good to 
average 
3 Adequate range, occasional 
errors of word/idiom form, 
usage but meaning not 
obscured. 
Fair to poor 2 Limited range, frequent error 
of word/idiom form, choice, 
usage, meaning confused or 
obscured. 
Very poor 1 Essentially translation, little 
knowledge of English 
vocabulary, idioms, word form 
or not enough to evaluate. 
Language 
Use 
Excellent to 
very good 
4 Effective complex 
constructions, few errors of 
word order function, articles, 
pronouns, perception. 
Good to 
average 
3 Effective but simple 
constructions, minor problem 
in complex constructions, 
several errors of tenses, 
number, word order/function, 
articles, pronouns, prepositions 
but meaning seldom obscured. 
Fair to poor 2 Major problems in simple 
complex constructions, 
frequent error of tense, word 
order/function, articles, 
pronouns, preposition and or 
fragments, run-outs, deletions, 
meaning confused or obscured. 
Very poor 1 Virtually no mastery of 
sentences constructions rules, 
48 
 
 
 
dominated by errors does not 
communicate or not enough to 
evaluate. 
Mechanics 
Excellent to 
very good 
4 Demonstrate mastery of 
conventions, few errors of 
spelling, punctuation, 
capitalization, paragraphing. 
Good to 
average 
3 Occasional errors of spelling, 
punctuation, capitalization, 
paragraphing but meaning not 
obscured. 
Fair to poor 2 Frequent errors of spelling 
punctuation, capitalization, 
paragraphing, poor 
handwriting, meaning 
confused or obscured. 
Very poor 1 No mastery of conventions, 
dominated by errors of 
spelling, punctuation, 
capitalization, paragraphing, 
handwriting, illegible or not 
enough to evaluate. 
Proposed Jacobs et al. in Weigle (2002: 116) 
C. Teaching Writing 
Teaching writing means that we create a science education in order to 
help students see that writing requires steps to find plan and create a draft 
text. Teaching writing is the best when the students are personally involved 
so that they get the learning experience with lasting value. In teaching 
writing, the teacher should have been cleared on what they want to teach. 
1. Principles for Teaching Writing 
Writing is process and a product. Studies present writing as a 
“recursive, nonlinear cognitive process in which the researcher moves 
back and forth between pre-writing, writing, revising and editing until 
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satisfied with creation” (Flower & Hayes, 1981: 365-387). The following 
are principles of teaching writing proposed that need to be considered by 
teachers when they plan the course (Nunan, 2003: 92) states that there are 
some principles for teaching writing. They are explained as follows:  
a. Understand students‟ reasons for writing 
It is important to understand the students‟ goal when they are writing. 
It is a big problem when the teacher‟s goals do not match the students‟ 
or when the teacher‟s goals do not match those of school or institution 
in which students works. 
b. Provide many opportunities for learners to write 
To improve writing skill of students, the students must always 
practice. The teacher must give many chances for them to develop 
their writing skills by providing them some different types of writing, 
for example: narrative, recount, report, procedure and descriptive text. 
It can be provide by the teacher. 
c. Make feedback helpful and meaningful 
The students get feedback on their writing. The teacher must always 
provide feedback for students. In providing a direct feedback, make 
sure the students understand the vocabulary or symbols that the 
teacher used. 
d. The teacher must clarify himself, and for his students, how their 
writing will be evaluated. 
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Teacher must evaluate the students‟ writing objectively. The rubric is 
the answer that can elaborate the elements of writing that are to be 
evaluated. 
2. The reasons for teaching writing  
Heaton (1988:135) states that writing is complex and sometimes 
difficult to teach, requiring mastery not only of grammatical and 
rhetorical devices but also of conceptual and judgmental elements. 
Harmer (1998:79) states that there are four reasons for teaching writing 
to the students of English as a foreign language are reinforcement, 
language development, learning style and writing as a skill. Each of those 
reasons will be explained as follows: 
a. Reinforcement 
Some students acquire languages in a purely oral way, but most of 
them benefit greatly from seeing the language written down. The 
students often find it useful to write sentence using new language 
shortly after they have studied it. 
b. Language development 
The actual process of writing helps the learners to learn as they go 
along. The mental activity they have to go through in order to 
construct proper written texts is all part of the long learning 
experience. 
c. Learning style 
Writing is appropriate for the learners who take little longer time at 
picking up language just by looking and listening. It also can be quite 
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reflective activity instead of the rush and bother of interpersonal face-
to-face communication. 
d. Writing as a skill 
Teaching writing is a basic language skill just as important as 
speaking, listening and reading. The students need to know how to 
write letters, how to reply, how to make an advertisement, etc. they 
also need to know some of writing‟s special conventions such as 
punctuation, paragraph, paragraph construction, etc. 
3. Approaches to teaching writing 
According to Tang (2006), process writing is more advantageous 
to learners, comparing to product writing. Product writing, a rather 
traditional approach of writing, is accuracy-oriented and the learners are 
plunged into isolated environment. It is characterized by 3-step 
procedures: 1) The teacher gives the title to write on; 2) The learners do 
the drafting; 3) The teacher does the correction. 
There are some approaches in teaching of writing. The teacher 
must be able to decide which approach that they want to use. The most 
popular approaches are product-oriented approach and process-oriented 
approach. Each of those approaches can be explained as follows: 
a. Product-oriented approach 
In the product-oriented approach of teaching writing, the main 
purpose of the students‟ writing activity is “to catch grammar, spelling 
and punctuation error” (Leki, 1996). The statement supported by Picas 
in Badger and White (2000), in teaching and writing, the product-
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oriented approach has the focus more on the linguistic knowledge, 
such as the appropriate use of vocabulary, grammar, and language 
devices. 
According to Brown (1994: 320), there are some characteristics 
of product oriented approach. Every composition must be supposed to 
1) meet certain standards of English rhetorical style, 2) use accurate 
grammar 3) be organized based on convention to make the audience 
find it easy to understand the text. 
In conclusion, the product-oriented approach is emphasized 
mostly on students‟ final products. Writing is measured by a list of 
criteria which includes contents, organizations, vocabulary use, 
grammatical use and mechanical considerations such as spelling and 
punctuation. Since final products are the concerns of this approach, 
the activities of writing are controlled by teacher.  
b. Process-oriented approach 
According to Leki (1996: 174) the product is still important 
goal, but the writing class is more exploratory, less punitive, less 
demoralizing and the student writer is less alone. Different from 
product-approach that focuses on the final product, this approach 
concerns more on the process of how the students develop ideas and 
formulate them into effective writing works and share the writing with 
their classmates and get opinions from each other‟s. 
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There are some characteristics in the process-oriented approach. 
Those characteristic according to Shih in Brown (2000: 335) are 
follows: 
1) Focusing on the process of writing that leads to the final written 
products 
2) Helping the student writers to understand their own composing 
process 
3) Helping the students to build repertories of strategies for 
prewriting, drafting and rewriting 
4) Giving students time to write and rewrite 
5) Letting students discover what they want to say as they write 
6) Giving students feedback throughout the composing process (not 
just on final product) as they attempt to bring their expression 
closer and closer to intention. 
7) Including individual conferences between the teacher and students 
during the process of composition. 
After discussing the characteristics of both products oriented 
and process-oriented to teaching writing, a better process of teaching 
writing must focus on both approaches. Teachers should put those 
approaches in a balance in the practice because students need to 
experience both of them in order to be able to produce a good writing. 
In teaching learning process, firstly the students are exposed to learn 
organization of the writing because the clear expression of ideas is the 
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main point in writing and the grammatical problems will become the 
focus of the following step. 
4. The Roles of Teacher in Writing 
In teaching writing the teacher must in good performanced when 
helping the students understand and learn how to become better writers. 
To measure and understand that the teacher has implemented the good 
performance, Harmer (2004: 41) proposed some task which are done by 
the teacher before, during and after the process of writing. They are: 
a) Demonstrating  
This is the first task that must be done by the teacher in the process of 
teaching writing. This task has aim to make the students understand 
writing conventions and genre constraints of particular types of 
writing. Both aims must be drawn to attract the students‟ attentions. 
b) Motivating and provoking 
For several students writing is a big problem because they sometimes 
lack in transferring the idea from their minds to their writing. This 
situation can be solved when the teacher help by provoking them get 
ideas and then persuading them to work on their writings. 
c) Supporting 
In the process of writing, sometimes the students face difficulties in 
writing and need a help. In this situation, the teacher must be ready to 
support the students to solve them in order to make the students 
always feel comfortable to write continuously. 
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d) Responding  
In this task, the teacher react the students‟ writing work. This task 
focuses on the content and construction of the writing. The respond or 
reaction to the student‟s work can be in the form of feedback or 
suggestions for the students‟ improvement in writing. 
e) Evaluating  
The last task is evaluating. The task has the function to see how far the 
progress or achievement of students in writing. As a conclusion, those 
tasks are the main requirements of the teacher if he/she want his/her 
students guided and be better writers especially guiding the students to 
express the ideas. 
To add his previous ideas on the tasks that must be performed by 
teachers, there are various roles in conducting their teaching learning 
process in the classroom. Harmer (2001: 330) mentions some 
information about the teacher‟s roles in the teaching learning process of 
writing as follows: 
a. Motivator 
One of principal roles in writing tasks will motivate the students, 
creating the right conditions for generation of ideas, persuading them 
of the usefulness of the activity and encouraging them to make as 
much effort as possible for maximum benefit. This may require 
special and prolonged effort on our part for longer process-writing 
sequences. 
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b. Resource 
Especially during more extended writing tasks, the teacher should be 
ready to supply information and language where necessary. We need 
to tell students that we are available and be prepared to look at their 
work as it progresses, offering devices, advice and suggestions in 
constructive and tactful way. Because writing takes longer than 
conversation, for example there is usually time for discussion with 
individual students or students working pairs or group. 
c. Feedback provider 
Giving feedback on writing tasks demands special care. Teachers 
should respond positively and encouragingly the content of what the 
students have written. When offering correction, teachers should 
choose what and how much to focus on based on what students need 
at this particular stage of their studies and on the tasks they have 
undertaken. 
5. Strategies in Teaching Writing 
Harmer (2004: 11) states that students should pay attention not 
only in what to write but also in how to write. Writing is more than to 
write. There are several strategies to write, i.e: 
a) The way a teacher gets students to plan 
Teachers need to encourage students to plan or think about what they 
are going to write. The simplest way is to plan the content of their 
writing, purpose of their writing and they are writing for. In this case, 
there are a lot of ways to get their plan. However, there are two 
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common various ways that used in this stage. They are brainstorming 
and guided tasks. 
b) The way teacher encourages students to draft, reflect and revise 
In this stage students are made to believe that their drafts are not the 
finished products. They still need to reflect and revise them. It will 
lead them to collaborative writing. In collaborative writing, they will 
work in pair or group with their classmates in order to produces a 
good writing. They will share any idea that is significant to their 
writing to each other. Finally, their contributions will create a good 
finished product. 
c) The way teacher respond to students‟ writing 
There are several ways to respond student‟s writing. The first way a 
teacher can do is to respond to a work-in-progress. It is applied when 
teacher is talking to student in group while the others are still working 
on their own. The second way is giving reformulation to students. In 
this way, teacher writes own version of good writing. It will be 
significant for them as a comparison with their work. The last way is 
conducting peer response. It will be really welcome to students 
because teachers give feedback to each student, as well as offering a 
fresh perspective on the writing. 
D. Senior High School  
1. Senior High School 
High school is one form of formal education conducting public 
education at secondary education level as continued from SMP, MTs, or 
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other equivalent forms (DIKDASMEN). As a secondary education 
institution, Senior High School has specific functions and objectives. The 
function of secondary education is to developing values and attitude of 
good and harmony, knowledge, abilities, and skills. As preparation to 
continuing to the higher education and/or for live on society. Secondary 
education is to improve faith and piety, healthy life, expanding knowledge 
and art, possessing skills and skills. Become responsible members of 
society, and prepare learners to follow further education. 
Characteristics of high school education can be seen at least from 
three aspects, namely: 
a.  Educational Objectives 
The purpose of education is often very general, such as being a 
good man, responsible, devoted to God Almighty, devoted to society, 
nation and state, and so forth. 
In the world of education is known a number of attempts to 
describe such a very general purpose. One of them is Herbert Spencer 
(1860) who analyzes the educational goals in five parts, which deals 
with: 
1) Activities for survival. 
2) Enterprises make a living. 
3) Child education. 
4) Maintenance of relationships with communities and countries. 
5) Use of leisure time. 
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Herbert Spencer's educational goals are based on what he 
considers the most valuable and necessary for everyone for his life in 
society 
Bloom states that there are three categories of educational goals, 
namely; 
1) Cognitive  
Cognitive objectives are concerned with the individual's ability to 
know the surrounding world that includes intellectual or mental 
development. 
2) Affective  
Affective goal is about the development of attitudes, feelings, and 
values or emotional and moral developments.  
3) Psychomotor  
Psychomotor goal is concerning the development of skills that 
contain motor elements. 
The purpose of education has a classification, ranging from very 
general objectives to specific objectives that are specific and 
measurable which is then called competence. The purpose of education 
can be classified into four, namely; 
1) National Education Goals (TPN) 
National education goals is the most common destination 
and is the ultimate goal that should be used as a guide for every 
educational enterprise, meaning that every institution and 
education providers should be able to form human beings 
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according to the formula, whether the education is organized by 
formal, informal, and non-formal institutions. 
In order to achieve the goals of national education, the 
purpose of education is improving student's knowledge to 
continue education at a higher level and to develop themselves in 
line with the development of science, technology, and art and 
improving the ability of students as members of the community in 
conducting reciprocal relationships with the environment, social, 
culture, and nature. 
2) Institutional Objectives 
The institutional goal is the goal that every educational 
institution must achieve. In other words, this goal can be defined 
as the qualification that each student must have after they have 
completed or completed the program at a particular educational 
institution. Institutional goals are intermediate objectives to 
achieve the general objectives formulated in the form of graduate 
competence of each level of education, such as the basic 
competency standards of basic educations, vocational secondary, 
and higher educations. 
3) Curricular Objectives 
The curricular objectives are the goals to be achieved by 
each subject area or subject. Therefore, curricular goals can be 
defined as the qualifications that students should possess after 
they complete a particular field of study within an educational 
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institution. The curricular objectives are basically the objectives 
to achieve the goals of educational institutions. Thus, any 
curricular objectives should be able to support and be directed 
towards achieving institutional goals. 
4) Learning / Instructional Objectives 
In the classification of educational objectives, the learning 
objectives or instructional goals are the most specific goals and 
are part of the curricular goals. Learning objectives can be defined 
as the abilities that students should possess after they have studied 
a particular subject in a particular field of study in a single 
meeting. Because only teachers who understand the field 
conditions, including understanding the characteristics of students 
who will do the learning in a school, then describes the purpose of 
this learning is the task of teachers. Before teachers do the 
teaching and learning process, teachers need to formulate learning 
objectives that must be mastered by students after they finish 
following the lesson. 
As explanation above, it can be concluded that the objective of 
national Education is the basic goal of high school education that 
includes increasing students‟ knowledge to continuous education at a 
higher level and to develop themselves in line with the development of 
science, technology, and arts. Increasing of students skill as members of 
the community in conducting reciprocal relationship with the 
environment, culture, and nature. 
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b. Curriculum 
The contents of the senior high school curriculum are the 
composition of study materials and lessons that make material about 
mental ideology (general education), knowledge (academic education), 
and skills 
c. Learners 
The age of high school students is generally in the range 15 / 16-
18 / 19 years, which is often referred to as adolescent, adolescent, or 
storm and drunk. This phase is referred to as the period of longing that 
is characterized by the following characteristics: 
1) Children feel lonely and suffer. 
2) The child's first reaction is to protest around him 
3) Requires friends in all conditions. 
4) Began to grow the urge to look for life guidelines. 
5) The child experiences inner shock. 
6) Feeling uneasy, many contradictions in him. 
7) The child begins to seek and build up his or her view of life. 
2. Regular Class 
Daryanto (1997) state the definition of regular class programs in 
the Indonesian dictionary is regular, fixed or common. From this 
understanding can be concluded that the meaning of regular class is a class 
that is generally organized by schools with a fixed or ordinary system that 
gives students an Ordinary teaching methods that take up to 3 years of 
education or upper secondary education. 
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According Widyastono (2004), regular classes are organized based 
on applicable national curriculum. In the regular class all learners or 
students are given the same treatment regardless of their differences of 
ability. If compared with accelerated or superior program. There are 
several components in the regular program, among others: 
a. Input 
If the student of the pre-eminent program must meet certain 
qualifications through several stages such as learning achievement, 
psych test score, creativity, task responsibilities and emotional 
intelligence; Physical health and parent's appointment, then the regular 
program is not too much trouble with the selection or stages like the 
superior class. If the final exam of national education of students from 
the school of origin meets the standard value of a particular school, then 
the student is able to follow the regular program. 
b. Curriculum 
Hamalik (2001: 66) states curriculum is a set of plans and 
arrangements of content and instructional materials and ways used as 
guidelines for teaching and learning. The curriculum of regular 
programs and excellent programs in Indonesia is no different. Both 
programs use a national education curriculum set by the national 
education department plus the curriculum set by each school Alsa 
(2004). If the curriculum is intended to meet the educational needs of 
children in general, it will be different to serve the educational needs of 
children with above average intelligence, according to Ward (1980) in 
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Munandar (1999) the need to cultivate a differentiated education. De-
differentiated education is the provision of educational experience 
tailored to the students' intellectual interests and abilities. The 
curriculum that diversifies the standard curriculum to improves the 
length of study time in accordance with the speed of learning and 
student learning motivation. Educational services differentiated by 
using a diversified curriculum can be implemented. 
c. Excellent workforce is not only required by superior students but 
regular student also entitled to be educated by a superior teacher also in 
order to obtain optimal service, because the teacher is one factor in the 
success of education. Regular class of socialization will look wider 
because in the classroom regulars students are not only gathered with 
children who have the same relative ability to be able to fill each other 
advantages and disadvantages, such as for students who are smarter in 
the classroom can help less clever friends. 
3. Intensive/ Excellent class (Unggulan Class) 
a) Definition of excellent class 
Silalahi (2006: 1) states that excellent class is a class that 
provides a special service program for learners by developing their 
talents and creativity to meet the needs of learners who have the 
potential of intelligence and special talent. 
Meanwhile, according to the Directorate of Basic Education 
(1996: 199) “A number of students who because of their outstanding 
achievements, are grouped in a particular class and then given a 
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teaching program that is in accordance with the developed curriculum 
and the addition of material on certain subjects”. 
Furthermore, according to Suhartono (2009), the excellent class 
is “A class designed to provide adequate learning services for students 
who truly have exceptional ability”. 
From the above understanding, it can be concluded that the 
superior class is a class designed for a number of students who have the 
ability, talent, creativity and outstanding achievements compared with 
other students and then given a program of instruction in accordance 
with the developed curriculum and the addition of material on certain 
subjects . 
b) The purposes of excellent class 
According to Silalahi (2006: 9), the purposes of organizing 
excellent class include: 
1) Developing and improving the quality of education 
2) Producing qualified human resources 
3) Improving the skills and knowledge of educators 
4) Developing the potential of the school 
5) Improving the ability to face the competitive world of 
education by creating a competitive advantage. 
Furthermore, according to Wilardjo, the purpose of excellent 
class implementation is to give opportunity to students who have above 
normal intelligence to get special service so that accelerate the 
development of talents and interests it has. 
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From some of the above opinions, it can be concluded that the 
purpose of the implementation of excellent class is the efforts of school 
institutions in improving the quality of education, human resources, 
professionalism of educators, potential schools, channeling talents, 
intelligence, and potential students through special services and 
coordinated programs. 
c) Characteristic of excellent class 
Silalahi (2006: 4) gives reference on the characteristics of the 
excellent classes as follows: 
1) Superior Potential students 
Superior student potential means that the students who are 
members of the excellent classes have a very good capacity so that 
with a little injection they are immediately motivated to learn 
independently, in accordance with its superior potential. 
The process of determining superior class students is done 
through: administrative selection, selection of students' potential of 
intelligence, description of potential selection results, determination 
of superior class students to standardize superior student activity, 
superior grade student orientation, and superior classroom 
implementation. 
2) Superior Teacher Competence 
Superior teacher competence means that "Whereas teachers 
who teach in private superior classes have the tools of education, 
dignity, sincere love, exemplary, strengthening educational firmness, 
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and technically mastering learning tools such as curriculum, 
educational technology, learning aids, environment Learning and 
learning outcomes. 
The superiority of teacher personality lies in the presence or 
absence of educational tools in character. The qualities of teachers 
with this educational tool establish themselves as educators. This 
educational tool is very supportive of its achievement to realize the 
competence of mastering the learning tool. Mastery of learning 
without educational tools resulted in ineffective learning to build a 
positive character and student learning motivation. 
3) Superior Learning Program 
Superior learning program means is the design of effective 
learning to achieve excellent learning outcomes in accordance with 
superior class goals.  
4) Superior Infrastructure Facilities 
Superior advice and infrastructure means the availability of 
adequate facilities and infrastructure and utilization well to support 
learning activities. Provision of infrastructure is carried out 
continuously in accordance with the development of information 
technology. 
Available library room, adequate reading room, discussion 
room, multimedia room, laboratory as needed and other 
infrastructure needed for learning activities, arts and sports. 
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5) Superior Partnership 
Superior partnerships mean that schools, communities, school 
committees, and governments have the same vision and passion to 
build quality education in schools. 
6) Superior Fund Support 
Superior funding support means the availability of funds and 
the use of relevant for the benefit of support activities and superior 
class goals.  
From some opinions about the characteristics of the excellent 
classes above, it can be concluded that the characteristics of excellent 
classes are: 
1) Students in the class are selected students of the selection 
results. 
2) Classroom has facilities that support to meet student learning 
needs. 
3) Classes have conditions conducive for students in learning. 
4) Headmaster in the superior class is a professional headmaster. 
5) Teachers who teach have the ability to perform teaching tasks. 
6) Superior class curriculum is developed to support student 
learning. 
7) Superior classes have longer learning spans. 
8) In the classroom superior learning process has a high quality. 
9) Excellent classes get support from parents. 
10) Superior classes are supported by adequate funding. 
69 
 
 
 
11) Students are given extra treatment outside of study hours. 
12) Students are given leadership coaching. 
13) Students are given an evaluation to measure learning outcomes. 
 
E. Previous Studies 
This previous study is about teaching learning process of writing have 
been conducted by some researchers. To prove the originality of this research, 
here, there are one international journal article and two theses about teaching 
learning process. This discussion is purposed to support the thesis so that all 
of the element that has been observed can be proved it. 
The first is international journal article by Uzma Shahzadi (2012) 
from Department of Education, University of Sargodha entitled A 
Comparative Study of the Quality of Teaching Learning Process at Post 
Graduate Level in the Faculty of Science and Social Science. The researcher 
use descriptive and quantitative nature research. The objective of the research 
is to compare the quality of teaching learning process in the faculty of science 
and social science at University of Sargodha. This study is focused on quality 
of teaching learning process and comparison is drawn between the faculty of 
science and social science. 
The second is the thesis by Etika „Amalin (2015) from IAIN Surakarta 
entitled Improving Students’ Writing Skill by Using Snowball Throwing. The 
researcher applied a classroom action research (CAR). The objective of the 
research is to solve the problem of students‟ writing skill and improve the 
students‟ writing skill by using Snowball Throwing. The subject of this 
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research is the eighth grade students of MTs Imam Puro Kutoarjo. The 
researcher using qualitative and quantitative to method collect the data. 
The third, thesis by Munazaroh Asfari Saniyah (2015) from IAIN 
Surakarta entitled A Descriptive Study on Teaching Learning Process of 
Writing in Recount Text at the Eighth Grade Students of MTs N Bekonang in 
Academic Year 2014/2015. Here, the researcher uses qualitative method. The 
objective of the research is to describe the teaching learning process of 
writing in recount text, the problems faced by students and the teacher. 
The similarity between the researchers with this research is focused in 
teaching learning process but the researcher conducted in teaching learning 
process in writing. And the differences of this research from the other 
researchers are the subject of the research, data sources, and scopes of the 
research. The researcher in this research focuses in teaching learning process 
in writing in SMA Muhammadiyah 1 Sragen as the subject, the similarity and 
differences in teaching learning process in regular and excellent class, and it 
uses qualitative method. The first research takes post graduate level of 
science and social science faculty as subject and the research use descriptive 
and quantitative nature research.  The second research takes eighth grade 
students of MTs Imam Puro Kutoarjo as the subject by applying a classroom 
action research and using qualitative and quantitative method. The third 
research takes eighth grade students of MTs N Bekonang in academic year 
2014/2015 as the subject, and the researcher focused in teaching learning 
process of writing in recount text, the problems faced by teacher and students 
and it used qualitative method. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
 
This chapter discusses about the research design, research setting, subject 
of the study, the technique of collecting data, the technique of analyzing the data 
and trustworthiness of the data. 
A. Research Design 
  A qualitative approach is one in which the inquirer often makes 
knowledge claims based primarily on constructivist perspectives (i.e. The 
multiple meanings of individual experiences, meanings socially and 
historically constructed, with an intent of developing a theory or pattern) or 
advocacy/ participatory perspectives (i.e. political, issue-oriented, 
collaborative or change oriented) or both (Creswell, 2003: 18). 
  Denzin and Lincoln (2005: 3) state “Qualitative research is multi-
method in focus, involving an interpretive, naturalistic approach to its subject 
matter.” This means that qualitative researcher study the objects in their 
natural setting, attempting to make sense of or interpret phenomena in terms 
of the meanings the people bring to them. Qualitative research involves the 
studies use and collection of a variety of empirical material-case study, 
personal experience, introspective, life story, interview, observational, 
historical, interactional, and visual texts-that describe routine and problematic 
moment and meaning in individual‟s live. 
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Bogdan and Taylor in Moelong (2007: 4) defines that qualitative 
research procedure is research that produce the descriptive data such as 
written words from people or activities that can be observed. Berg (2007: 3) 
in Djam‟an (2010: 12) states that qualitative research refers to the meaning, 
concepts, definitions, characteristic, metaphor, symbols, and descriptions of 
things. 
Based on the definition above, it can be concluded that qualitative 
research is a multi-method in natural phenomena that produce descriptive 
data like description of things that can be observed. 
The researcher also applies qualitative descriptive method in this 
research because it generates in real situation about social phenomena. 
Qualitative research is an approach to social science research that emphasizes 
collecting descriptive data in natural setting, uses inductive thinking, and 
emphasizes understanding the subject‟s point of view. Natural means that 
qualitative research is done in the real setting as a direct source of data 
through the use of instruments such as field notes and transcriptions from 
observations and interviews. This study also uses data from document sheets 
such as lesson plans, work sheets, and syllabus. 
The design of this research is descriptive with qualitative approach 
and the point of descriptive qualitative research is to accumulate the basic 
data in descriptively and qualitatively. Here, qualitative approach is used to 
describe how the process of teaching learning writing in the eleventh class of 
IPA Unggulan and IPA Reguler conducting materials, methods, media, and 
73 
 
 
 
evaluation. Then, the results of the students, similarities and differences 
between IPA Unggulan and IPA Reguler class. 
B. The Research Setting 
This research setting took place at SMA Muhammadiyah 1 Sragen. It 
was located in Jl. Raya Sukowati No. 108, Sine, Sragen. The researcher 
collected the data started on January-May 2017. 
C. Subject of the Study 
In this research, the researcher took the subject of the study in IPA 
eleventh class students of SMA Muhammadiyah 1 Sragen. The IPA class 
consisted of six classes, two for excellent classes and four regular classes. 
The researcher choose all of the students in XI IPA 4 (regular class) and XI 
IPA 6 (excellent class) class as the subject of study, because all of them are 
superior in XI IPA especially XI IPA 4 excellent in IPA regular class and XI 
IPA 6 excellent in IPA Excellent class. XI IPA 4 consists of 27 students and 
XI IPA 6 consists of 26 students. The researcher chose these subjects because 
they could represent all of the students of English subject.  
D. Technique of Data Collection 
The researcher collected the data using qualitative method. They are 
observation, interview and documentation. 
1. Observation  
Patton (1990: 201) in Poerwandari (1998: 63) describes 
observation as a method of data collection that is essential in research, 
especially research with a qualitative approach. Here, the researcher 
74 
 
 
 
acted only observer, because the researcher took non-participant 
observation. The researcher was not involved and only an independent 
observer. 
The observation data were taken from the notes about everything 
happened during the teaching-learning process in the classroom. The 
observation focused on the teaching learning process of writing in the 
eleventh grade of SMA Muhammadiyah 1 Sragen. The researcher 
observed some activities and events happened in the teaching-learning 
process of writing. The researcher also observed the condition of the 
students during the teaching-learning process, because the researcher 
wanted to know about how teaching learning process was, involves the 
materials, methods, media and evaluation, how the result between two 
classes and what the similarities and differences in teaching learning 
process of writing between the both classes was. Then the researcher 
took notes that observed and phenomena. The researcher did observation 
about 3 times in each class. Here the table time of observation:  
Table 3.1. Time of Observation 
No Observation 
Time 
IPA Unggulan 
(XI IPA 6) 
IPA Reguler 
(XI IPA 4) 
1. First Observation February 2
nd
 2017 February 8
th
 2017 
2. Second Observation 
February 27
th
 
2017 
February 27
th
 
2017 
3. Third Observation March 1
st
 2017 March 1
st
 2017 
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2. Interview  
Interview is a dialogue done by people with certain purposes. 
Esterberg in Sugiyono (2011: 231) defines interview as a meeting of two 
persons to exchange information and idea through question and 
responses, resulting in communication and joint construction of meaning 
about a particular topic. Susan Stainback (1988), states that interviewing 
provides the researcher a means to gain deeper understanding of how the 
participants interpret a situation or phenomenon that can be gained 
through observation along. 
This instrument is used to get information about the materials and 
the media used in teaching writing, the methods applied in giving the 
materials, the students‟ achievements in English class, as well as 
similarities and differences between the teaching learning process in IPA 
excellent and regular class. This instrument is used to know how the 
teacher prepared the material, determined the appropriate methods, media 
and syllabus before teaching English. The persons interviewed by the 
researchers were; a) The English teacher, for this case, the researcher 
interviewed the English teacher to ask about everything that dealt with 
the teaching learning process. b) Students, the researcher interviewed the 
students to complete or add in the data for this research. 
3. Documentation  
According to Arikunto (2002:133) “In the execution of 
documentation methods, the researcher investigates the written items 
such as books, magazines, documents, regulations, meeting minutes, 
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diaries, etc.”. This opinion is supported by Moleong (2010:280) who says 
that document is a kind of data source involves any notes aimed to 
examine the research.  
This technique of collecting data used by the researcher to get 
information about the total number of students, the personnel of the 
school, organization structure of institute, structured an infrastructure, 
syllabus, lesson plan, material provided by English teacher and the 
document of the students‟ worksheet in English. 
E. Techniques of Analyzing Data 
The data available in this research were analyzed by using 
interpretation. It means that the researcher tries to give the description of 
teaching learning process of writing. After collecting the data, the researcher 
analyzed the data. The process of analysis was done continually as long as the 
research was conducted. The data analysis in qualitative research involves 
three things adopted from Miles and Huberman (1984: 21-23), namely: data 
reduction, data display and conclusion drawing. The steps are follows: 
a) The data reduction 
The data reduction is concluding the process of taking and 
selecting the right data based on the criteria that have been stated 
previously. Data reduction is guided by the purpose of the research. The 
data reduction is started by explaining, selecting the basic things, 
focusing on some important to the content of data which derives from the 
field.  Therefore, reduced data can give descriptions deeply to the 
observation result. In this research, data reduction was done by selecting 
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and taking in the important that is needed by the researcher and also 
make coding to simplify the data analysis.  
b) The data presentation/ data display 
Display of the data are form description, chart, flowchart, graphic, 
network etc. Here, Miles and Huberman (1984) state “The most frequent 
from of display data for qualitative research data in the past has been 
narrative.” As the second component in analyzing the data, this technique 
was used in arranging information, description or narration in order to the 
research mastered in the data collected as the basic of taking appropriate 
conclusion. By presenting the data, the researcher considered what we 
should do in addition; we could make the analysis or take the order 
action-based on her understanding. This research used short narrative and 
flowchart to display the data. After selecting and taking the data based on 
some criteria, the researcher presented and described the data in order to 
show the phenomena. 
c) The conclusion drawing 
The steps in analyzing data in this research are as follow: 1) First, 
the researcher collected the data through interview and observation. 
Then, the researcher selected, transcribed, and focused on the data by 
referring to formulation of the research problems in the study, 2) After 
collecting and reducing the data, the researcher displayed those 
transcribed data in the form of narrative. 
The conclusion drawing was started since the beginning of this 
research after the data were collected by making temporary conclusion. 
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Then, the researcher drew the final conclusion. The conclusion in 
qualitative research is a new discovery that can be an answer of the 
research problem. The conclusion is in the form of description of the 
subject of this study. Finally, in this step the researcher could get the 
result and conclusion of the research. 
Bungin (2010) explained the components of interactive model of 
analysis data in this diagram: 
 
F. Trustworthiness of the Data 
In qualitative research, there is a common technique usually used to 
check the trustworthiness of the data. To get the trustworthiness of the data in 
this research, more than one instrument was used to collect the data. 
Therefore, the researcher used triangulation. Sugiyono (2009: 83) states 
“Triangulation is defined as technique of collecting data by combination of 
some different techniques of collecting data and some different data sources”. 
Furthermore, Moleong (2009: 330) argues that triangulation is a technique of 
investigation the validities of data which gives advantages to others that need 
verification or become standard for data. 
Table 3.2. Interactive model of analysis data 
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The purpose of triangulation is to increase the credibility and validity 
of the findings. Patton (1974) stated that there are four triangulation 
techniques, involves data source triangulation, investigator triangulation, 
methodological triangulation, and theoretical triangulation. 
Data triangulation or source triangulation is processes in which 
various source of data are collected. The variety of sources can refer to time, 
place and person. 
Investigator triangulation means that the validity of the research in 
some parts or all can be tested by some other researchers. From some 
researchers' point of view and interpretation to the all information gotten and 
collected in the note, and it was hoped there will be the same interpretation 
that can increase the research validity. 
Methodological triangulation is a triangulation can be done by 
researcher by collecting the same data but using different technique or 
method of collecting data, namely observation, interview, documentation. 
Theoretical triangulation was held by researcher that used perspective more 
than just one theory to discuss the research problem. 
From those types of triangulation method, the researcher used data 
source triangulation and methodological triangulation. Using data source 
triangulation because comparing the data of observation to the data of 
interviews, comparing the informant‟s statement told in private and the 
informant‟s statement told in front of public, and another ways. The 
researcher uses methodological triangulation because it was the attempt to 
improve validity by combining various techniques as such observation and 
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interview in one study. The results also show that methodological 
triangulation was beneficial in this research for two reasons: The comparison 
showed more in depth dimensions about writing in the second semester at 
IPA excellent and IPA regular class. 
In this research, to get the data the researcher interviewed English 
teacher, selected students in SMA Muhammadiyah 1 Sragen. After the data 
interview was collected, checking trustworthiness of data interview was done 
by comparing then with data taken from observation. The researcher observed 
students learning activities when teaching learning writing in the classroom. 
In order to check validity of this data, the researcher interviewing English 
teacher and selected students. Here the data were collected from different 
ways, those are interview and observation. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
 
This chapter presents research findings and discussions. The data provided 
in this part are used to answer research problems in chapter one. There are four 
objectives in this research, namely: (1) describing the process of teaching learning 
in writing (2) the result of the students achievement (3) the similarity in teaching 
learning process of writing between IPA Unggulan class and Reguler class and (4) 
the differences in teaching learning process of writing between IPA Unggulan 
class and Reguler class. To analyze the data, the writer uses three techniques, 
namely: observation, interview, and documentation. 
A. Data Display  
This chapter presents the finding of the study related to the problem 
statements as stated in chapter one. The researcher got information about 
teaching and learning process of writing in IPA Unggulan class and Reguler 
class from observation, interview and documentation techniques in table 
below.  
Table 4.1. Comparison between IPA Unggulan and IPA Reguler 
No. Description 
IPA Unggulan 
(XI IPA 6) 
IPA Reguler 
(XI IPA 4) 
1. Learning Process 
 Opening: The 
teacher says 
greeting 
 Main activity: Here, 
 Opening: The 
teacher says 
greeting 
 Main activity: 
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the teacher gave 
explanation about 
the materials. 
 Closing: in the last 
of activity was 
closing. Here, the 
teacher gave 
feedback to 
students. 
 Students in XI IPA 
unggulan class the 
students were 
interest in English 
and the teacher 
more use English 
than Indonesian. 
Most of students 
were understood 
Here, the teacher 
gave explanation 
about the 
materials. 
 Closing: in the 
last of activity 
was closing. 
Here, the teacher 
gave feedback to 
students.  
 In IPA Reguler 
Class students 
were less 
interest, so the 
teacher using 
Indonesian more 
than English. 
And regular 
class need more 
time to make 
students 
understand or 
study. 
 
a. Material 
The material sourced 
from internet. 
Sourced from 
internet. 
 
b. Method 
The methods used are 
group discussion and 
joining the expert in all 
teaching learning 
process includes 
writing. 
The methods are 
group discussion 
and joining the 
expert. 
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c. Media 
The media used by 
teacher are LCD, 
Laptop, and 
blackboard. 
The media used by 
teacher are LCD, 
Laptop, and 
blackboard. 
 
d. Evaluation 
Evaluations the teacher 
use are daily score, 
homework, mid test, 
and final test. 
The evaluations are 
daily score, 
homework, mid test, 
and final test. 
2. 
Result 
XI IPA 6 unggulan 
more superior in result 
or achievement. 
XI IPA 4 reguler 
class are lack in 
results 
3. 
Similarities 
 Times in teaching learning process are 
same. 
 The components of teaching learning 
process such as materials, methods, media 
and evaluation are same too. 
4. 
Differenties 
 The facilities, 
includes: AC, LCD, 
TV and locker. 
Class is on the 
second floor. 
 The achievement 
and mind set more 
superior. Unggulan 
class was more 
innovative and had 
mindsets to develop 
their minds to 
advance to make it 
better than before. 
 The facilities are 
not completed.  
 The 
achievements 
and mindsets 
still low. They 
would not be 
more advanced 
or better.  
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1. The teaching learning process 
The data about teaching learning process of writing which have 
been taken from observation method are that the teaching-learning process 
of two classes were same, the components of teaching and learning 
process were the same. However, students‟ interests were different. In XI 
IPA excellent class the students were interest in English and the teacher 
more use English than Indonesian. Most of students were understood. It is 
different from IPA Regular Class in IPA Regular Class students were less 
interest, so the teacher use Indonesian more than English. And the time 
needed for each class is different. Regular class need more time to make 
students understand or study. 
a. The materials of teaching learning process in writing 
Material is important component that can influence to improve 
English teaching learning. In teaching learning process of writing the 
teacher not use English book or LKS. “For material, especially for 
eleventh class not used English book or LKS, they used paper of 
presentation that has been copied”, Mr. Ary said. As the teacher said, 
the students also said that “Not used English book, LKS, or others 
book. The material searched from internet and then the group of 
presentation copying material to share all classroom mates”. 
Based on the interview above it can be concluded that material 
are used the teacher and students sourced from internet because they not 
uses LKS or English Book (Buku pendamping). 
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b. The methods of teaching learning process of writing 
The use for certain method has an important role in teaching 
learning process. In teaching learning process of writing at XI IPA 
Unggulan Class and IPA Reguler Class used several methods like as 
picture series, discussions, presentation, etc. Mr. Ary said that he used 
some methods, he usually using group discussion and joining the 
expert. “The method formed some groups, each group gave material 
and then they might search the material from internet. Before they 
present their material, they must be understood about their material. 
After that, I gave more details explanation about material that 
presented”. 
As the teacher said, the students said “We study presentations 
much” AMR said. “In group, we gave material from teacher then search 
the material in internet or other source” said MKW. Then, other student 
said that “But if our presentation is understood yet so Mr. Ary explains 
more details”.  
As explanation above can be concluded that the teacher used 
method group discussion and joining the expert in all teaching learning 
process include writing. 
c. The media used in teaching learning process of writing 
In English teaching learning process, the using of media is 
important to support the students understanding the topic or material. 
Media used of teaching and learning in writing at the SMA 
Muhammadiyah 1 Sragen in IPA class can be described as follows. 
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The teacher just uses media like LCD, Laptop, and blackboard. 
“For media, I use Laptop and LCD because more often we did 
discussion in group then they present the result of their discussion 
through the LCD or projector, but I also using blackboard to explained 
more details. I think Blackboard more effectively and students 
understood well”. 
Based on interview with some students, they said that media 
uses by teacher are LCD, laptop, and blackboard. It can be concluded 
from interview with students and teacher that the teacher use LCD and 
Laptop as media and blackboard as other additional media. 
d. The evaluation used in teaching learning process of writing 
Technique of evaluation in teaching and learning process of 
writing at the SMA Muhammadiyah 1 Sragen in IPA class can be 
described as follow. 
“To evaluate how students ability and to take score I am gave 
them several task like homework, daily score, mid test, and final test”, 
Mr. Ary said. And some students said “Give homework and a test every 
chapter finished”, said AMR from XI IPA 6, then NIA from XI IPA 4 
said that “Daily test, score from presentation, mid test, and final test”. 
NHY XI IPA 6 said that “search material is a task, answered the 
questions get score and sometimes give homework”. 
From the interview above it can be concluded that evaluation 
the teacher use are daily score, homework, mid test, and final test. 
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2. The results from students get in teaching learning process of writing. 
Mr. Ary as an English teacher said that “The result from two 
classes XI IPA Unggulan and IPA Reguler class is different. Score or 
results that get from Regular class are much different from Unggulan 
class”. From statement it can be concluded that between IPA reguler class 
and IPA Unggulan class are different especially in writing. Unggulan class 
was more superior to regular class. IPA Unggulan class more active in 
teaching learning process, most of students in here get good score 
especially in additional score from daily activity. Most of students in IPA 
Regular class are passive; they only took from teacher explanation. Most 
of them rarely do to ask. 
3. The similarities between IPA Unggulan and IPA Reguler class in teaching 
learning process of writing. 
There are many similarities between IPA Unggulan and IPA 
Reguler class in teaching learning process. The startup materials, methods, 
media and evaluation in teaching learning process are same. The teacher 
said that “Regular class and excellent class have times about five hours per 
week to study English”.  
Not only the time in the teaching-learning process that was same, 
the IPA Unggulan class and IPA Reguler class had many similarities. They 
were same in components of teaching learning process, such as materials, 
methods, media, and evaluation. 
 
 
88 
 
 
 
4. The differences between IPA Unggulan and IPA Reguler class in teaching 
learning process of writing. 
IPA excellent and IPA regular class are many different. Based on 
interview from the teacher and researcher can be transcript as follows.  
R  : “What are differences between XI IPA regular and IPA excellent 
class?”  
T  : “As others schools are different in facility and ability” 
R  : “How is the difference?” 
T  : “For the excellent facilities it is available, while I regularly have 
to take them to the language lab, for their understanding is also 
different, when the presentation alone they are much different if 
their superior classes innovate, the sense of want to go forward 
and develop, while the regular they only get if the presentation 
only Read based on the text, but if it's a flagship, they're a real 
presentation. Once I took IPA 4 to the laboratory, I thought it 
would be much different from the results of the class because the 
facility is more complete right, it was the same”. 
R  : “For the value or the result, how the two classes are?” 
T : “For the results of these two classes are different, the regular 
class is much different from the superior grade of its value”. 
 IPA Unggulan and Reguler class had many differences. Although, 
in the teaching learning process and the components were same, but they 
had different results. IPA Unggulan class was more superior to regular 
class because their facilities were different. Unggulan class had facility 
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that was better than reguler class. And the achievements and the mindsets 
of them were also different. Based on what the teacher said in the 
interview, IPA Unggulan class was more innovative and they had mindsets 
to develop their minds to advance to make it better than before, but in 
Reguler class they only took from their teacher, they would not be more 
advanced or better. 
 
B. Discussion 
In this section the researcher discusses the research findings with the 
relevant references. In order to justify the research findings, the researcher 
discusses them with references and theories related to the teaching-learning 
process of writing in the eleventh class of IPA Unggulan and IPA Reguler 
class. 
1. The teaching learning process of writing. 
The data about teaching learning process of writing which have 
been taken from observation method are that the teaching-learning 
processes of two classes were same. The components of teaching and 
learning process conducting materials, methods, media, and evaluation 
were the same. 
a. The materials of teaching learning process in writing 
Material is an important component that can influence to 
improve English teaching learning. Allwright (1990) states that 
materials should teach students to learn, that they should be the 
resource books for ideas and activities for instruction/learning, and they 
should give teachers rationale for what students do. So the teacher must 
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able to choose the materials which are relevant to the students‟ needs in 
teaching-learning process. 
But in IPA Unggulan and IPA Reguler class, the teacher used 
same material. And based on the classroom observation, it was revealed 
that the materials used by the teacher in the teaching learning process 
for IPA Unggulan and IPA Reguler class were the same. The material 
sourced from internet. The English material like as narrative texts, 
spoof texts, analytical texts, direct/indirect speech, e.tc. 
The teacher used materials that source from internet because the 
students must search the material by individually. Then they must 
collect in group, after that they arrange their materials as good as. The 
teacher only gives more detail explanations to students after the 
students presenting their materials. 
b. The methods of teaching and learning process of writing 
Method is also a component that influences English teaching 
learning process successfully. Anthony in Fauziati (2002: 5) states that 
method is an overall plan for orderly presentation of language material, 
no part of which contradicts and all of which is based upon the selected 
approach. An approach is axiomatic whereas method is procedural. It 
means that method is treated at the level of design in which the roles of 
teacher, learners and instructional material are specified.  
The method of teaching is necessary and it plays a significant 
role in achieving the desire of learning. Thus, method is theoretically 
related to all approach and is organizationally determined by design. 
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The methods treat at the level of design. Without method a teacher will 
not able to teach optimally. 
According to Freeman and Larsen (2000), there are some 
English teaching methods namely: Grammar Translation Method 
(GTM), Direct Methods (DM), The Audio Lingual Method (ALM), The 
Silent Way, Suggestopedia, Community Language Learning (CLL), 
The Total Physical Response Method (TPR), The Communicative 
Language Teaching (CLT), Content-Based Instruction, Task-Based 
Instruction, and Cooperative Learning and Collaborative Learning. 
Based on the observation in the classroom and interview with 
the English teacher and the students, the researcher summarizes that in 
every meeting, the method applied in English teaching and learning 
process, the English teacher used the same method for all classes.  
In teaching-learning process of writing in XI IPA Unggulan and 
IPA Reguler class the teacher used group discussion and joining the 
expert method as teacher said on interview. According to the teacher 
the methods are appropriate to used. The methods does not exist, but 
the researcher concludes based on some explanation of the method in 
chapter two that the teacher use cooperative learning to teach. 
Cooperative Learning gives students opportunities to learn something 
well. It helps them to hear it, to see it, to ask question about it, and to 
discuss it with friends. As everybody know that students will learn best 
by doing something and the teacher helps students learn how to learn 
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more effectively. In addition, cooperation is not only a way of learning, 
but also a theme to be communicated about and studied. 
Cooperative learning has many techniques, the researcher 
describe that the teacher used group investigation technique. Whereas 
the teacher divided class into some group, each group leader goes to the 
front of the class then the teacher gives the material to them. Each 
group discusses and seeks material in cooperative manner that is 
discovery. After they finished the discussion, they must be present to 
others friends in front of class. In every the end of presentation the 
teacher gives additional like clearly explanation and conclusion and the 
last is feedback. 
So, it can be conclude that the English teacher just used the 
method in almost every meeting in teaching learning process of writing 
in the classroom were the same. The teacher used group discussion and 
joining the expert or group investigation technique to teach. The 
techniques are part from cooperative learning. 
c. The media used in teaching and learning process in writing 
The purpose of media is to facilitate communication and 
learning. Media are devices used for conveying the information to the 
students so that they can achieve the goal easily. Based on the 
explanation there are many parts of media, according to Arsyad (2009: 
81), such as human media, printed media, audio media, visual media, 
audio-visual media, and computer media, etc. It can be used to support 
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the English teaching-learning which can be easy in students 
understanding material.   
Based on the observation and interview, to support teaching and 
learning process in IPA Unggulan and IPA Reguler class, the English 
teacher used media such as blackboard, script teks, pictures, LCD and 
laptop. Blackboard and pictures are usual media to use by teacher. LCD 
and Laptop almost used by students to presenting their presentations. 
The institutional did not prepare media in English teaching 
learning process specifically in Reguler class but in Unggulan class the 
media were available. So, the teacher should bring students to the 
language laboratory. Sometimes, the teacher only used simple media in 
reguler class.  
d. The technique of evaluation in English teaching and learning of writing 
Evaluation is the last important component in teaching learning 
process. In this case, evaluation is an effort to control how far the 
students‟ progress in teaching learning. According to Arikunto (1999: 
33), kinds of evaluation are diagnostic test, formative test, and 
summative test. Besides, in evaluation the teacher can use some 
assessment to know how students in English daily activity in teaching 
learning process especially in writing test. Based on explanation, the 
assessment includes homework, daily task, mid test and final test. 
While the teacher evaluates teaching and learning process 
especially writing in the simple way. And teacher taken the score 
include some test. They are: 
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1) Task 
The teacher took the score from home work. Besides that, 
the teacher could know how ability and motivation which 
have them to done their homework. Usually, the teacher 
gave the homework if students have not completed 
assignment yet. 
2) Formative Test 
It was done in the end of every chapter. It could be called 
daily test. The teacher could know how far the students 
understand about the material (every chapter) that was given 
by the teacher. 
3) Summative Test  
It was done in the end of each semester. It was to determine 
the level of student achievements in English ability. In the 
summative test, the teacher could know how far the 
understanding on all materials in every semester. 
From the explanation above it can be concluded that what teacher 
use in evaluation were task like homework, formative test like daily test, 
and summative test like mid test and final test. 
2. The result from teaching-learning process in writing of the students get 
In writing evaluation the teacher did not only use writing 
assessment he combine the result of the students. Writing assessment with 
others assessments are assimilate in rapport like reading, speaking and 
listening. For writing assessment, the teacher combine it with grammar 
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aspects because in writing assessment the teacher used some aspects to 
assess like content, organization, vocabulary, language use, and 
mechanics. 
Based on the interview the teacher said that the result from the two 
classes were different. IPA Unggulan class was more superior to IPA 
Reguler class. It means in students‟ abilities in both classes were different 
so that the results were different too. Then, based on the documentation in 
final scoring, it shows the differences results in both classes. 
3. The similarities between IPA Unggulan class and IPA Reguler class in 
teaching learning process in writing 
Based on the explanation above it can be concluded that teaching 
learning process in both classes are the same. The materials that use were 
coming from the internet. Here, the materials searched by students in 
group. After the students search the material, they must present the 
material appropriate for each group. They presented using papers of task 
and divided to the all of their friends in the classroom.  
The teacher used cooperative learning method. There were group 
discussion and joining the expert. Here the teacher formed several groups, 
each group gave the material from the chapter in one semester. Each group 
formed master or leader that understood the material. Then, each group 
presented result of their discussion. After discussion, the teacher gave 
feedback and more explanation. Using visual media like blackboard, the 
teacher more easily explained about the material. And the last about the 
evaluation, in evaluation the teacher used the same evaluation to IPA 
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Unggulan and IPA Reguler class. The teacher used task, summative and 
formative task. 
4. The differences between IPA Unggulan class and IPA Reguler class in 
teaching learning process in writing 
Silalahi (2006: 1) states that excellent class is a class that provides 
a special service program for learners by developing their talents and 
creativities to meet the needs of learners who have the potential of 
intelligence and special talent. 
According to Daryanto (1997), regular class is a class that is 
generally organized by schools with a fixed or ordinary system that gives 
students an ordinary teaching method that take up to 3 years of education 
or upper secondary education. 
From the definition above it can be seeing that excellent/ Unggulan 
and reguler class are different, Unggulan class is a special service program 
whereas reguler class is a general school. In SMA Muhammadiyah 1 
Sragen there were two different classes in IPA eleventh class, namely XI 
IPA Unggulan class and XI IPA Regular class. The classes were the same 
but there were different. Based on the explanation in interview, the 
differences between the classes were facilities and students‟ abilities. 
Silalahi (2006: 4) gives references on the characteristics of the 
excellent classes. One of them is superior infrastructure facilities and 
superior potential students. It can be described as follow: 
A superior infrastructure facility means the availability of adequate 
facilities and infrastructure and utilization well to support learning 
97 
 
 
 
activities. Provision of infrastructure is carried out continuously in 
accordance with the development of information technology. In 
infrastructure facilities there are library room, adequate reading room, 
discussion room, and multimedia room, laboratory as needed and other 
infrastructure needed for learning activities, arts and sports. 
Superior student potential means that the students who are 
members of the excellent classes have a very good capacity so that with a 
little injection they are immediately motivated to learn independently, in 
accordance with its superior potential. 
The process of determining superior class students is done through: 
administrative selection, selection of students' potential of intelligence, 
description of potential selection results, and determination of superior 
class students to standardize superior student activity, superior grade 
student orientation, and superior classroom implementation. 
Based on the observation and interview the differences between 
IPA Unggulan and IPA Reguler class are facility and students‟ ability. In 
facilities IPA Unggulan class was better than IPA Reguler class. Facilities 
in IPA Unggulan class the facilities include LCD projector, TV, AC, and 
locker. Meanwhile, IPA Reguler class was different. There was only fan 
available. In teaching learning process, if they need some media like LCD 
projector they must go to the language laboratory. This happened because 
their class did not have facilities. Although they were different in facility 
and ability, in teaching-learning process they were the same. 
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Students‟ abilities in IPA Unggulan class were very good. So, all 
of them could follow the teaching learning process well. In the IPA 
Unggulan class the students had more innovations. They made efforts to 
advance their minds. It is different from IPA Reguler class; they only took 
from teacher and had low in innovations. The differenties of both classes 
can be seen in achievement book of students, IPA Unggulan class more 
active than IPA regular class. So, what differentiates between IPA 
Unggulan and IPA Reguler class depend on the students themselves.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
 
This chapter contains three parts. The first part deals with the conclusions 
which are drawn on the basic of data findings and discussions as presented in the 
previous chapters. The second part presents some implications of the drawn 
conclusion. And the last is recommendations. 
A. Conclusion 
Based on the result of the analysis and discussions written in the 
previous chapter, the researcher can concluded that are many components in 
teaching learning process of writing in the eleventh class of IPA Unggulan 
and IPA Reguler class. The material that used by teacher sourced from the 
internet. The method that used by teacher is cooperative learning there is 
group investigation. The media are used are blackboard, pictures, laptop and 
LCD. Then, to evaluate students‟ ability the teachers give some activities to 
students. This activity to get score of students, they are: 1) Task, included 
homework 2) Formative test, included daily test and mid test 3) Summative 
test, included final test. 
Then, the result of the two class were different. IPA Unggulan class 
was more superior to IPA reguler class. In final scoring, it shows the 
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differences results in both classes. It means in students‟ abilities in both 
classes were different so that the results were different too.  
In IPA Unggulan and IPA reguler class has many similarities and 
differences. The similarities are in teaching learning process of writing in IPA 
Unggulan and IPA Reguler class were the same. The components of teaching 
learning process, such as materials, methods, media, and evaluation were the 
same. 
Meanwhile, the differences between IPA Unggulan and IPA Reguler 
class are facilities and students‟ abilities. In facilities IPA Unggulan class was 
better than IPA Reguler class. While in abilities‟ IPA Unggulan class were 
very good and IPA Reguler class had low innovation. 
B. Implication 
This research is important because writing is one of important things 
in college. Writing one of difficult subject in English. So, the teacher must 
create a good way on how to write in English correctly and easily. The 
teacher must consider the characteristics of the students which are directly 
related to do the learning process.  
In senior high school especially in SMA Muhammadiyah 1 Sragen 
there are two classes in XI IPA, namely regular and Unggulan class. As we 
know regular and Unggulan class are two classes that are different. Unggulan 
class is a class that had special things involve students‟ abilities and facilities 
to study. Then, regular class is a class that same with others class at schools 
but this class has lower students‟ abilities and facilities. 
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Therefore, this research can be used for the teacher to know how to 
teach well using appropriate methods or techniques to teach writing 
effectively in different classes. Writing is used for a wide variety of purposes. 
The mastery of writing skills can bring many benefits for people who need it 
for academic and/or occupational purposes. 
C. Recommendation  
Based on the result of the research, the researcher would like to give 
some recommendations as consideration which is important for other English 
teachers, other students, and other researchers. Firstly for the teacher, the 
teacher should make lesson plan so he has made preparation before. He does 
not rely on internet as source. He can combine several English books. 
Besides, he should use variety of methods. The using of media needs it. It 
will deliver the material easily.  
Secondly for the students, although their class is different the 
students can increase their study. They should give attention to the teacher 
when the teacher explains the material. The students must be active. They 
should not be afraid or shame to ask question to the teacher if they have 
problems in English study especially in writing. The students must try to 
write in English, in order to master English subject. 
The last for the other researchers, this research in teaching learning 
process of writing at IPA Unggulan and IPA Reguler class can be used as 
input to conduct the next research with different subject. And the researcher 
also needs to conduct research at a school with good teaching learning 
process of writing to get good result of the research. 
 
 
102 
 
BIBLIOGRAPHY 
 
 
Arikunto, Suharsimi. 2002. ProsedurePenelitian. Jakarta. PT. Rineka Cipta. 
Azhar, Arsyad. 2009. Media Pembelajaran. Jakarta: PT. Raja Gravindo Persada.  
Brown, H. Douglas. 2001. Principles of Language Learning and Teaching. New 
Jersey: Prentice Hall. 
Brown, H. Douglas. 2004. Language Assessment: Principles and Classroom 
Practices. New York: Longman. 
Emzir. 2012. Metodologi Penelitian Kualitatif: Analisis Data. Jakarta: Rajawali 
Press. 
Endang, Fauziati. 2002. Teaching of English as Foreign Language (TEFL). 
Surakarta: Muhammadiyah University Press. 
Freeman, Larsen, Diane. 2000. Techniques and Principles in Language Teaching. 
Hongkong: Oxford University Press. 
Giono, H. J. 1997. Belajar dan Pembelajaran. Surakarta: Sebelas Maret 
University Press. 
Hamalik, Oemar. 1994. Media Pendidikan. Bandung: Citra Adtya Bakti. 
Harmer, Jeremy. 1998. How to Teach English: An Introduction to the Practice of 
English Language Teaching. Malaysia: Longman. 
Harmer, Jeremy. 2004. How to Teach Writing. London: Longman. 
Harmer, Jeremy. 2001. The Practice of English Language Teaching. Essex: 
Pearson Education. 
103 
 
 
 
Hyland, K. 2004. Second Language Writing. Cambridge: Cambridge University 
Press. 
Ngadirun, Suhartono. 2009. Penyelenggaraan Program Kelas Unggulan di 
Sekolah Dasar. Jakarta: Universitas Terbuka. 
Nunan, David. 2003. Practical English language Teaching: First Edition. New 
York: Me Grawhill. 
Nurhayati, Lusi, dkk. 2008. TEFL Methodology (Teaching English as Foreign 
Language Methodology). Pendidikan Bahasa Inggris, Fakultas Bahasa 
dan Seni. UNY. 
Purwanto, Ngalim. 2012. Prinsip-Prinsip dan Teknik Evaluasi Pengajaran. 
Bandung: Remaja Rosdakarya. 
Richard, J. C & Renandya, WA. 2002. Methodology in Language Teaching: An 
Anthology of Current Practice. Cambridge: Cambridge University Press. 
Richard, C. Jack. 2001. Approaches and Method in Language Teaching. 
Cambridge: Cambridge University Press. 
Silalahi, Aripin. 2006. Program Kelas Unggulan. Sidikalang 
Sudjoko. 1992. Methods of Teaching (SBM). Surakarta: Universitas Sebelas 
Maret.  
Sugiyono. 2015. Metode Penelitian Pendidikan (Pendekatan Kuantitatif, 
Kualitatif dan R&D). Bandung: Alfabeta. 
Suhartono, Ngadirun. Penyelenggaraan Program Kelas Unggulan di Sekolah 
Dasar. http://ejournal.ac.id. diakses 28 Mei 2017 pada pukul 11.10   
Supriyono, Agus. Tesis. Penyelenggaraan Kelas Unggulan di SMA Negeri 2 
Ngawi. 
104 
 
 
 
Sutopo, H.B. 2002. Metodologi Penelitian Kualitatif. Surakarta: Universitas 
Sebelas Maret. 
Tang, X. 2006. Principles in Teaching Process Writing in a Learner-Centered 
Classroom. 
Wallace, Trudy, et al. 2004. Teaching Speaking, Listening and writing. 
International Academy of Education (Educational Practices Series 1-14). 
Weigle, S.C. 2002. Assessing Writing. Cambridge: Cambridge University Press. 
http://anginsepoi.wordpress.com/plus-minus-kelas-unggulan-pendapat-para-pakar/ 
http://fitrimamaayya.wordpress.com/2010/01/02/tujuan-pendidikan/ 
http://id.wikipedia.org/wiki/Sekolah_menengah_atas  
http://bk13111-lusya.blogspot.co.id/2015/01/sistem-pendidikan-reguler.html/ 
diakses pkl 06.42 
 
 
 
 
 
 
 
 
 
 
 
 
105 
 
 
 
 
 
 
APPENDICES 
 
 
106 
 
 
 
FIELD-NOTE 
 
Time    : Tuesday, February 2
nd
, 2017  
Topic   : First Observation  
Participants  : Mr. Ary Prasetyo and 26 of students  
Place   : XI IPA 6 SMA Muhammadiyah 1 Sragen 
 
This is the first day for researcher doing observation. The class was started 
at 13.30 – 15.00 WIB. The students consist of 26. The researcher as non–
participant researcher. The researcher allowed by teacher and sat in the behind 
students seats. 
The teacher taught about narrative text. Mr.Ary opened the class and said 
“Good afternoon class?!” the students answer it “Good Morning Sir!”. “How are 
you today?” students answered “Fine Sir! And you?”. “I‟m fine too, thank you” 
Mr. Ary said. Then Mr. Ary checked students attendance list. What did we learn 
last week guys? Narrative text Sir, said students. Oke, I will explain about 
Narrative text, before it, I will read the story, yes a story about True friend. 
The teacher gave stimulus before the teacher read the story, he explained 
about narrative text, after that he read the story about true friend and the students 
pay attention about it and translate into Indonesian together. After finished tell the 
story, he gave some questions to students. “I have some questions for you, if you 
can answer it, I will give you score. Okey, which one indicates orientation, 
complication, resolution and re-orientation or coda?” Then some students 
answered it. “And what is conclusion about the story?” some students answered it. 
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Students who answer the questions get additional score. After that the teacher 
gave explanation about narrative text in detail. 
Okey, I have some tasks for you, oke please, make a group, five groups, one 
group consists five students then the leader of group please come into front of 
class and then take 1 picture, I have some pictures. Your task is to describe the 
picture that you get into 3 or 4 sentences. In the sentences must contain content 
clearly, grammar and tenses. After that you must presents in front of class “Okey 
do you understand?” Yes, Sir, students answered it. 
After they finished the discussion, they presented about their story about the 
picture. And then the teacher gave feedback. So, orientation, complication, 
resolution and re-orientation or coda this is part of narrative text. Narrative text 
using simple past tense, because the story happened in the last. Until here, do you 
understand guys? Yes, Sir. Oke good. 
Finally, the electric bell rang. The teacher gave conclusion and review about 
narrative text. The teacher gave some motivation and then the teacher closed the 
meeting by saying thank you. The teacher and the researcher walked out from the 
classroom.     
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FIELD-NOTE 
Time    : Wednesday, February 8
th
, 2017  
Topic   : Second Observation  
Participants  : Mr. Ary Prasetyo and 27 of students  
Place   : XI IPA 4 SMA Muhammadiyah 1 Sragen 
 
This is the second day the researcher doing observation. The researcher did 
observation in the XI IPA 4 Regular class at 07.00 – 08.30, the English teacher is 
Mr. Ary Prasetyo, and in here Mr. Ary will teach with same material in the first 
observation. The researcher sat behind the students‟ seat.  
After Mr. Ary enter into class, he asked the leader of the class to lead 
prayer. Then he said “Morning class!” and the students answer it “Good Morning 
Sir!”. “How are you today?” students answered “Fine Sir! And you?”. “I‟m fine 
too, thank you” Mr. Ary said. Then Mr. Ary checked students attendance list. 
Siapa yang tidak masuk? Said Pak Ary, students answered “Nining Pak”. Oke. 
Then Mr. Ary said about last lesson. “Okey, sampai mana kita minggu kemarin?”. 
“Narrative text Pak”, said students. “Oke, I will explain about Narrative text, 
before it, I will read the story, a story about True Friend. Jadi saya akan 
menceritakan sebuah cerita judulnya True Friend”.  
The teacher gave stimulus before the teacher read the story, he explained 
about narrative text, after that he read the story about true friend and the students 
pay attention about it and translate into Indonesian together. After finished tell the 
story, he gave some questions to students. “Dari text yang kita terjemahkan tadi 
manaya yg menunjukan orientation, complication, resolution, and re-orientation 
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or coda?”. “Do you remember about coda? Apa itu coda?” one of students 
answered it “coda adalah moral value Pak”. “Ya benar, coda adalah moral value, 
pesan moral dari sebuah cerita”. “And the last What is the conclusion of the story? 
Kesimpulan dari ceritatersebut itu apa”. Siapa yang bisa menjawab beberapa 
pertanyaan tersebut akan saya beri tambahan nilai. Some students answered the 
questions. 
“Okey, I have some tasks for you, oke please, buat grup dulu yang terdiri 
dari 4-5 siswa, kemudian ketua dari setiap grup maju ke depan kelasdan 
mengambil salah satu potongan gambar disini, setelah itu kerjaan kalian adalah, 
menceritakan apa yang ada digambar tersebut kedalam 3-4 kalimat. Kalimat harus 
diperhatikan isinya, grammarnya, penggunaan tenses dan lainya, setelah kalian 
selesai kalian mempresentasikan ke depan kelas perwakilan perkelompok. “Okey 
do you understand guys?” Mr. Ary said.  “Ya,Pak”, students answered. 
After they finished the discussion, they presented about their story about the 
picture. And then the teacher gave feedback. So, orientation, climax, re-
orientation and resolution this is part of narrative text. Narrative text using simple 
past tense, because the story happened in the last. “Until here, do you understand 
guys? “Yes, Sir”, students answered. “Oke good” 
The bell was rang, before closing the lesson, the teacher gave motivation to 
students. “Okey guys, I think enough for today, don‟t forget to study hard. 
Minggu depan kita lanjutkan presentasinya, oke guys see you!” “See you Sir”, 
students answered. Then the teacher leaved the classroom. 
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FIELD-NOTE 
Time    : Sunday, February 27, 2017  
Topic   : Third Observation  
Participants  : Mr. Ary Prasetyo and 26 of students  
Place   : XI IPA 6 SMA Muhammadiyah 1 Sragen 
The researcher did observation in the XI IPA Excellent class on Sunday, 
February 27, 2017 at 10.57 – 11.38 the researcher come back in the first 
observation that XI IPA 6.  
Mr. Ary opened lesson by saying “Good morning students?”, the students 
answered “Good morning Sir”. After that, Mr. Ary checked the attendance list 
and asked, “Who’s absent today?” students answered, No one absents Sir.  
Okey guys, please prepare to presentation today, who‟s is presenter? Group 
four Sir. Okey come on! 
Today the students just discussing about the material, the material is passive 
voice. The group that presented was presenting about their material. After 
discussion, another students that became participant give question about the 
material, and the presenter must answering. In here Mr. Ary as controller the 
students. And he taken noted who is students active in the lesson and he give more 
score. If the presenter can not answering the question, Mr. Ary helping them to 
answer, and he also give more detail about the material.  
Before closed the lesson today, Mr. Ary inform to study the material 
because in Wednesday there will be a test. “Okey guys please prepare well, and I 
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won‟t to see bad score. Oke class?”. “Oke Sir”, students answered it. See you in 
Wednesday class! See you.  
FIELD-NOTE 
Time    : Sunday, 27 February, 2017  
Topic   : Fourth Observation  
Participants  : Mr. Ary Prasetyo and 27 of students  
Place   : XI IPA 4 SMA Muhammadiyah 1 Sragen 
 
In fourth observation was the same in third observation. The researcher did 
observation in the XI IPA 4 Regular class at 12.45 – 13.30. As usual the 
researcher sat on students seat in the behind. 
Mr. Ary opened lesson by saying “Good morning students?”, the students 
answered “Good morning Sir”. After that, Mr. Ary checked the attendance list 
and asked, “siapa yang tidak masuk hari ini?” students answered, masuk semua 
Pak.  
“Okey guys, please prepare to presentation today, siapa yang presentasi hari 
ini?”. “Group empat pak, grupnya Nining pak”, students answered it. “Ayo Ning, 
kamu dan kelompokmu maju”, Mr. Ary said. 
In this observation the students just discussing about the material. The group 
that presented was presenting about their material. After discussion, another 
students that became participant give question about the material, and the 
presenter must answering. In here Mr. Ary as controller the students. And he 
taken noted who is students active in the lesson and he give more score. If the 
112 
 
 
 
presenter can not answering the question, Mr. Ary helping them to answer, and he 
also give more detail about the material.  
Time is up Mr. Ary closed the lesson today, and he inform to study the 
material because in Wednesday there will be a test. “Oke guys, I would tell you 
about information, minggu depan kita ulangan tentang materi ini, belajar sungguh-
sungguh, saya tidak mau nanti hasil kalian jelek-jelek semua. Oke bisa dimengerti 
semuanya?”, teacher said. “InsyaAllah Pak”, students answered. “InsyaAllah 
bearti 99% harus ditepati. Okey guys, I think enough, see you on wednesday”, 
said teacher. 
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FIELD-NOTE 
Time    : Friday, March 1, 2017  
Topic   : Sixth Observation  
Participants  : Mr. Ary Prasetyo and 27 of students  
Place   : XI IPA 4 SMA Muhammadiyah 1 Sragen 
 
Today  the class will be test about last material (passive voice). In class was 
two hours meeting, 07.00 until 08.30. 
Mr. Ary enter into class, he said “ Good Afternoon Class”. “Good 
Afternoon Sir”, students answered. Mr. Ary said “Are you ready for the test 
guys??”. “Belum Pak, belum siap”, students said. “Oke saya beri waktu 15 menit 
untuk belajar dulu”, Mr. Ary said. 
After that Mr.Ary said to students to prepare a piece of paper to test and 
then the teacher said several questions (see in RPP). After that the students 
answers the question by individually. 
After the students finished the teacher asked to the students to correction it, 
and the teachers ask to several students to come in front of class to write the 
answer that students answer in their task/ sheet. If there are students‟ answer is 
wrong the teacher will be correct the answer. And explain it to student more so 
that they more understand. 
The bell was rang, the teacher closed the lesson today, and he give more advice to 
students to more study hard again. After that the teacher closing the lesson with 
saying “thank you” then he leaved the classroom. 
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FIELD-NOTE 
Time    : Wednesday, March 1
st
, 2017  
Topic   : Fifth Observation  
Participants  : Mr. Ary Prasetyo and 26 of students  
Place   : XI IPA 6 SMA Muhammadiyah 1 Sragen 
Today  the class will be a test about last material (passive voice). This day is 
only one hour meeting at 13.30 – 14.15. 
Mr. Ary enter into class, he said “ Good Afternoon Class”. “Good 
Afternoon Sir”, students said. “Are you ready for the test guys?”, said Mr. Ary. 
“Not yet”, students said. “Oke I will give you time to study, five minutes I think 
enough”, said Mr.Ary. “Oke, Sir”, students answered. 
Five minutes passed the teacher said to students to prepared a piece of paper 
to test and then the teacher said several questions (see in RPP). After that the 
students answers the question by individually. 
After the students finished the teacher asked to the students to correction it, 
and the teachers ask to several students to come in front of class to write the 
answer that students answer in their task/ sheet. If there are students‟ answer is 
wrong the teacher will be correct the answer. And explain it to student more so 
that they more understand. 
Finally, the teacher closed the lesson today, and he give more advice to 
students to more study. After that the teacher closing the lesson with saying 
“thank you” then he leaved the classroom. 
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INTERVIEW GUIDE 
 
A. Interview with the Teacher 
1. Bapak mengajar di kelas berapa saja? 
2. Dalam satu minggu ada berapa jam pelajaran Bahasa Inggris Pak? 
3. Apa perbedaan kelas unggulan dan kelas reguler Pak? 
4. Bagaimana siswa belajar Bahasa Inggris di masing-masing kelas Pak? 
5. Metode, media, dan materi apa yang Bapak gunakan? Sama atau berbeda 
di masing-masing kelas Pak? 
6. Adakah evaluasi Pak? Bagaimana Evaluasi tersebut? 
7. Bagaimana kemampuan bahasa inggris khususnya untuk skill writing Pak? 
8. Bagaimana untuk hasil kedua kelas Pak? 
B. Interview with Students 
1. Apakah kamu suka peajaran Bahasa Inggris? 
2. Bahasa inggris ada 4 skill, mana yang paling kalian suka? 
3. Bagaimana writing menurut kalian? 
4. Bagaimana pembelajaran guru dikelas/ metode apa yang digunakan? 
5. Media apa yang digunakan oleh guru? 
6. Materi apa yang digunakan oleh guru? 
7. Bagaimana cara guru memberi penilaian di kelas? 
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INTERVIEW TRANSCRIPTS 
Interview Transcript 1 
Interview between Teacher and Researcher 
Date    : Thursday, 16 February 2017 
Time    : 09.00 – 10.00 WIB 
Activity  : Interview with English Teacher  
Interviewee   : Ary Prasetyo, S.Pd. (AP) 
Interviewer    : Hesti Puspitasari (HP) 
Location  : Teacher office 
 
HP : Selamat Pagi Pak Ari, maaf Pak saya menganggu waktu Bapak 
Sebentar. 
AP : Iya mbak, selamat pagi. 
HP : Saya Hesti Pak, yang kemarin ingin observasi di kelas Bapak 
AP : O iya mbak hesti, ada yang bisa saya bantu? 
HP : Iya Pak, ini saya ingin bertanya-tanya seputar pembelajaran bahasa 
inggris di kelas pak. 
AP : Iya mbak silahkan. 
HP : Bapak mengajar Bahasa Inggris dikelas berapa saja Pak? 
AP : Saya mengajar dikelas sebelas mbak khususnya dikelas sebelas IPA 
unggulan dan reguler.  
HP : Apa perbedaannya Pak kelas unggulan dan kelas reguler menurut 
Bapak? 
AP : Seperti sekolah-sekolah lainya mbak hanya beda di fasilitas dan 
kemampuan saja. 
HP : Dalam satu minggu berapa jam Pak untuk pelajaran Bahasa Inggris 
dimasing-masing kelas? 
AP : Untuk kedua kelas reguler dan unggulan sama mbak masing-masing 
5jam per minggunya. 
HP : Bapak kan mengajar di dua kelas yang backgroundnya berbeda, 
bagaimana siswa dalam belajar Bahasa Inggris menurut Bapak? 
AP : Sama saja mbak, cuma yang membedakan kemampuan sama 
kemauan belajarnya mbak, Bahasa Inggris bagi mereka itu susah 
mbak, susahnya karena mereka tidak tau artinya. 
HP : Apakah Bapak menggunakan methode khusus dalam mengajar kelas-
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kelas tersebut Pak? 
AP : Saya menggunakan metode hampir sama mbk, jadi 1 metode saya 
terapkan di semua kelas sebelas yang saya ajar, saya menggunakan 
group discussion dan joining the expert. 
HP : Nah untuk media Bapak menggunakan apa sebagai alat bantu dalam 
mengajar? 
AP : Untuk media saya hanya menggunakan Laptop dan LCD serta papan 
tulis mbak. 
HP : Kalau materinya pak? 
AP : Materi saya dari internet mbak, soalnya kelas sebelas tidak 
menggunakan LKS atau Buku Paket. 
HP : Jadi begitu Pak, setelah selesai mengajar apakah Bapak ada evaluasi? 
AP : Ada Mbak 
HP : Evaluasi apa yang Bapak gunakan? 
AP : Daily test, UTS, UKK mbak 
HP : Nah untuk writing, apakah bapak ada kendala dalam mengajar 
writing? 
AP : Untuk kendala keseluruhan hampir sama mbak, susahnya ya kalau 
mengartikan, mereka agak malas kalau menulis. Biasanya saya suruh 
buka kamus, tapi banyak siswa yang jarang bawa kamus mbak, 
sekarang bawanya kamus offline di HP. 
HP : Pencapaian apa yang Bapak harapkan pada masing-masing kelas 
setelah belajar mengajar writing Pak? 
AP : Ya yang saya harapkan mereka semua dapat memahami pelajarannya 
mbak, kalau mereka paham kemungkinan besar hasil mereka juga 
akan bagus. 
HP : Jadi begitu Pak, berhubung ini Bapak hendak mengajar saya rasa 
cukup sampai disini dulu Pak wawancaranya, besok kita lanjutkan 
lagi. Terimakasih banyak Pak atas waktunya. 
AP : Iya mbak, sama-sama, ini mbak Hesti mau observasi sekalian? 
HP : Iya Pak, sekalian saja ya Pak 
AP : Iya mbak Hesti, silahkan. 
 
Interview Transcript 2 
Interview between Teacher and Researcher 
Date    : Sunday, 27 March 2017 
Time    : 13.00 – 14.00 WIB 
Activity  : Interview with English Teacher  
Interviewee  : Ary Prasetyo, S.Pd. (AP) 
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Interviewer   : Hesti Puspitasari (HP) 
Location  : Teacher office  
HP : Selamat siang Pak Ary, sebelumnya terimakasih atas kesediaan bapak 
untuk meluangkan waktunya untuk keperluan wawancara saya Pak, 
saya akan mengajukan beberapa pertanyaan tentang pembelajaran 
Bahasa Inggris, di kelas yang Bapak ajar terutama dikelas IPA 
unggulan dan IPA reguler Pak. 
AP : Siang mbak Hesti, iya mbak sama-sama mbak, apa yang bisa saya 
bantu mbak? 
HP : Jadi begini Pak, saya mau melanjutkan wawancara yang kemarin Pak. 
AP : O iya mbak silahkan. 
HP :  Bapak mengajar dikelas IPA berapa saja Pak? 
AP : Saya mengajar di kelas 11 mbak, khususnya kelas sebelas IPA 
unggulan dan IPA reguler. 
HP : Oh ya Pak, untuk materialnya bapak menggunakan apa ya Pak? 
AP : Material bangunan mbak maksudnya? Hehe. Saya bercanda mbak, 
material apa ya? 
HP : Hehe, maksud saya material itu buku semacam bahan ajar Pak 
AP : Untuk materi, khusus untuk kelas sebelas tidak memakai buku 
ataupun LKS mbak, jadi ya itu tadi saya pakainya kan presentasi tadi 
ya, jadi group discussion tadi saya bentuk dulu beberapa kelompok, 
kemudian per kelompok saya beri materi di semester ini, nah 
kemudian mereka mencari materi dijadikan satu kemudian mereka 
mempresentasikannya, jadi materinya ya itu mbak, setiap kelompok 
nanti fotokopi banyak untuk teman sekelas. 
HP : Jadi seperti itu ya Pak ya. 
AP : Iya mbak begitu 
HP : Untuk kedua kelas tersebut Bapak menggunakan metode apa Pak? 
AP : Untuk unggulan dan reguler metode ataupun teknik yang saya 
gunakan macam-macam mbak tergantung kelasnya. Saya pernah 
menggunakan seperti picture series, discussion, presentation, tapi saya 
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lebih sering menggunakan metode group discussion dan joining the 
expert sampai sekarang. Jadi itu nanti mereka saya bentuk kelompok, 
nah setelah itu mereka mempresentasikan hasil diskusi kelompok 
mereka, mereka bisa cari di internet semua materi ada disana. Nah 
disitu nanti mereka akan menguasai materi yang mereka cari sehingga 
mereka mampu menjelaskan ke teman yang lain, nanti di akhir saya 
memberikan tambahan penjelasan jika mereka kurang paham. 
Walaupun unggulan dan reguler, metode yang saya gunakan sama 
semua. 
HP : Kemudian untuk medianya Pak, biasanya Bapak menggunakan media 
apa saja? 
AP : Untuk media ya mbak ya, saya memakai Laptop dan LCD karena 
saya lebih sering group discussion kemudian mereka 
mempersentasikan hasil discussion mereka, saya juga menggunakan 
papan tulis untuk menjelaskan kepada mereka lebih detailnya. Tapi 
lebih luwes menggunakan papan tulis mbak. Lebih mudah diterima 
siswa menurut saya. 
HP :  Setelah mengajar apakah Bapak ada Evaluasi Pak? 
AP : Evaluasi penilaian itu mbak? 
HP : Iya Pak, semacam assessment 
AP : Kalau penilaian ada mbak tapi beda-beda, ada yang daily score 
dipresentasi tadi, ulangan harian, kadang saya juga memberikan tugas 
rumah atau PR terus ada UTS, ada UKK 
HP :  O iya Pak ini tadi kan secara keseluruhan pengajaran bahasa inggris, 
nah untuk di kemampuan writing Pak, kira-kira bagaimana writing 
siswa Pak?  
AP : Walahh mbak kalu ditanya soal writing, siswa itu susah mbak untuk 
menulis, ada yang malas, artinya tidak tau jadi agak susah mbk. 
Biasanya untuk menulis itu saya sisipkan grammar mbak, jadi saya 
gabungkan dengan grammar yang ada disitu, semisal narrative text 
menggunakan simple past tense, hotatory ada direct indirectnya jadi 
saya sisipi, nanti nilainya masuk di writing mbak. 
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HP : Jadi dijadikan satu ya Pak ya 
AP :  Iya mbak,untuk memancing mereka agar mau menulis. 
HP : O ya Pak ini kan Bapak mengajar kelas unggulan dan reguler ya Pak, 
dengan metode, media, material yang sama tadi, ada perbedaan tidak 
Pak kira-kira diantara dua tipe kelas tersebut? 
AP : Perbedaan jelas ada mbak, seperti yang saya jelaskan kemarin fasilitas 
itu pasti, pemahaman juga beda, prestasi, hasil mereka pun juga beda 
HP : Bedanya bagaimana Pak? 
AP : Untuk fasilitas unggulan itu sudah tersedia, sedangakan reguler saya 
harus membawa mereka ke lab bahasa, untuk pemahaman mereka 
juga beda, saat presentasi saja mereka jauh berbeda kalau kelas 
unggulan mereka berinovasi, rasa ingin maju dan mengembangkan, 
sedangkan yang reguler mereka hanya mendapatkan kalau presentasi 
hanya membaca based on the text, tapi kalau unggulan, mereka 
presentasi yang sesungguhnya. Pernah saya bawa IPA4 ke lab saya 
pikir nanti akan jauh berbeda dengan hasil dikelas karena fasilitas 
lebih lengkap kan, ternyata sama saja. 
HP : Untuk nilai atau hasil Pak bagaimana kedua kelas tersebut? 
AP : Untuk hasil kedua kelas tersebut berbeda mbak, kelas reguler jauh 
berbeda dari kelas unggulan nilainya mbak. 
HP : Nah,untuk IPA yang paling unggul menurut Bapak kelas IPA saja, 
IPA unggulan kelas berapa, regular berapa? 
AP : Wah untuk itu rata-rata sama sih mbak, tapi untuk kelas unggulan 
lebih condong ke IPA6 daripada IPA5 dan untuk reguler saya melihat 
IPA4 mbak daripada IPA 1,2, dan 3. 
HP : Iya Pak, saya rasa cukup itu dulu Pak untuk hari ini, nanti semisal ada 
yang kurang saya tanyakan pada Bapak ya Pak 
AP : O iya mbak Hesti, nanti semisal ada yang kurang bisa WA saya 
HP : Iya Pak terimakasih banyak, mohon maaf juga Pak semisal saya ada 
salah ucapan sama Bapak 
AP : Iya mbak Hesti tidak apa-apa, santai saja mbak sama saya 
HP : Iya Pak, kalau begitu saya pamit ya Pak Ari. 
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Interview Transcript 3 
Interview between Students and Researcher 
Date    : Wednesday, 29 March 2017 
Time    : 08.00 – 08.45 WIB 
Activity  : Interview with students of  XI IPA 4  
Interviewee   : Students of XI IPA 4 
1. Nining Wahyuningsih (N) 
2. Niza Ihya Aulia Zaen (A) 
3. As‟ma Siti Hajar (S) 
4. Tutut Yuliyanto (T) 
5. Wawan Akbar Nugroho (W) 
Interviewer   : Hesti Puspitasari (HP) 
Location  : Gazebo SMA Muhammadiyah 1 Sragen 
HP : Assalamu‟alaikum wr. wb selamat pagi adik-adik, sebelumnya maaf 
ya, karena saya telah menganggu waktu kalian, saya hanya ingin 
berbincang-bincang sedikit dengn kalian tentang pelajaran bahasa 
inggris dikelas. 
All : Wa‟alaikumsalam, Iya Kak, tidak apa-apa 
 : Silahkan Kak 
HP : Terimakasih banyak, sebelumya perkenalkan nama saya Hesti dari 
IAIN Surakarta. 
All  : Saya Nining, saya Aulia, saya Siti, saya Tutut, dan saya Wawan 
HP : Kalian suka enggak dengan pelajaran bahasa Inggris? 
A : Suka Kak 
N : Biasa saja Kak 
T : Saya enggak suka 
S : Bahasa Inggris susah Kak 
W : Enggak suka Kak 
HP : Kenapa kalian enggak suka? Bagian mana yang enggak kalian suka? 
N : Susah Kak 
A : Itu kata-katanya yang bikin susah 
S : Enggak ngerti artinya Kak, kayak sinonim antonim gitu Kak 
T : Iya, susah gara-gara enggak ngerti artinya Kak 
W : Susah dimengerti 
HP : Bahasa Inggris itu kan ada 4 skill yaitu: speaking, writing, reading, 
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listening, dari ke empat skill ini mana yang menurut kalian mudah? 
A&S : Speaking sama reading Kak 
N : Semua susah kak 
W : Tak ada yang mudah Kak 
T : Sulit-sulit kak 
HP : Kalau writing menurut kalian bagaiamana? 
N : Menulis itu susah kak 
A : Iya menyusun kata-kata sama kalimatnya harus pas 
S : Susah karena gk tau artinya kak 
T : Iya Kak, terus harus sesuai rumus yang benar 
W : Menulis itu membosankan Kak, hehe 
HP : Seperti itu, kalau pembelajaran Pak Ari dikelas bagaimana? 
N : Pak Ari itu banyak presentasinya Kak 
A : Kelompok gitu modelnya, ntar presentasi per kelompok, terus nanti ada 
seperti tanya jawab gitu 
S : Dibentuk kelompok, terus dikasih materi kemudian kita cari materi 
sendiri di internet 
T : Iya cari materi sendiri lewat internet, terus dipresentasikan Kak 
W : Tapi kalau nanti di presentasi kita kurang paham Pak Ari menjelaskan 
lagi Kak 
HP : Terus media atau alat bantunya dalam pembelajaran apa? 
N : Pakai LCD kak sama Laptop kalau di Lab 
A : Iya Kak, tapi kalau itu di Lab,kalau dikelas ya apa adanya 
S : Iya kak, kita seringnya dikelas, pakai kertas fotokopian dari yang 
presentasi 
T : Kalau kita kurang paham nanti dijelaskan lebih detail lagi sama Pak 
Ari ditulis dipapan tulis gitu. 
W : Kadang-kadang Pak Ari juga menuliskan di papan tulis  
HP : Terus kalian pakai buku bahasa Inggris lainya tidak? 
N : Tidak Kak, materi kita Cuma dari presentasi tadi 
A : Tidak ada buku paket atau LKS 
S : Iya cuma pake kertas fotokopian tadi 
T : Kelas sebelas ini tidak pakai LKS 
W : Tidak ada buku pendamping, materi dicari di internet 
HP : Tapi kalian tetap asyik kan dengan Bahasa Inggris? Bagaimana 
pembelajaran Pak Ari menurut kalian? 
N : Ya, menyenangkan Kak 
A : Pak Ari asyik orangnya Kak 
S : Suka bercanda, lucu 
T : Iya bahasa inggris asyik karena Pak Ari juga asyik 
W : Okelah Kak Pak Arinya 
HP : Terus kalau penilaian atau evaluasi bagaimana? 
N : Biasanya ulangan gitu kak pas materi udah selesai, terus ada PR juga 
kadang. 
A : Iya ulangan harian, pas presentasi kita juga dinilai, UTS terus UAS 
S : Ulangan harian, terus ada UTS dan ada semesteran 
T : Iya sama kak saya dengan Siti 
W : Ulangan pas materi sudah selesai, UTS, UKK kak. 
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HP : Pak Ari sering memotivasi kalian tidak saat pelajaran? 
N : Iya Kak sering 
A : Biasanya pas diakhir pelajaran 
S : Iya biasanya support-support kita Kak 
T&W : Belajar Bahasa Inggris itu mudah yang bikin susah kitanya 
HP : Baiklah, saya pikir cukup sampai disini dulu perbincangan kita hari ini, 
terimakasih banyak atas waktu kalian, maaf ya jika menganggu 
waktunya adik-adik semua. 
All : Iya kak sama-sama Kak 
  Sama-sama Kak 
HP : Kalau begitu kalian bisa kembali ke aktivitas kalian, terimakasih 
banyak atas waktunya, Assalamu‟alaikum wr. wb. 
All : Iya kak, Wasalamu‟alaikum wr. wb. 
 
Interview Transcript 4 
Interview between Students and Researcher 
Date    : Wednesday, 29 March 2017 
Time    : 13.30 – 14.15 WIB 
Activity  : Interview with students of  XI IPA 6  
Interviewee   : Students of XI IPA 6  
1. Andhika Muhammad Raja (A) 
2. Muhammad Ilham Alhari (I) 
3. Mya Kharisma wardhani (M) 
4. Nur Hidayah Yuliastuti (N) 
5. Wahyu Noviastuti (W) 
Interviewer    : Hesti Puspitasari (HP) 
Lokasi   : Gazebo SMA Muhammadiyah 1 Sragen 
HP : Assalamu‟alaikum wr. wb 
Selamat siang adik-adik, sebelumnya maaf karena telah meminta 
waktu kalian sebentar, saya disini ingin sedikit berbincang-bincang 
dengan kalian tentang pelajaran bahasa inggris. 
S : Wa‟alaikumsalam wr. wb. Iya kak, tidak apa-apa 
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HP : Terimakasih banyak, sebelumya perkenalkan nama saya Hesti dari 
IAIN Surakarta. 
S : Saya Dhika, Saya Ilham, saya Mya, saya Yuli dan saya Wahyu 
HP : Kalian suka tidak sama pelajaran Bahasa Inggris? 
A : Enggak kak 
I : Just little 
M : Sedikit-sedikit 
N : Tergantung kak 
W : Kalau saya enggak suka kak 
HP : Hloh kok gitu, emang apa sih yang membuat kalian tidak suka dengan 
pelajaran Bahasa Inggris? 
A : Susah Kak, kadang membosankan juga 
I : Kalau saya kosa katanya tidak tau kak 
M : Terus grammarnya kak 
N : Bukan bahasa sehari-hari kita kak makanya susah banget 
W : Enggak ngerti artinya Kak 
HP : Nah, skill pada Bahasa Inggris itu kan ada 4, speaking, writing, 
reading, listening, dari ke empat skill ini mana yang menurut kalian 
mudah? 
I : Apa ya mbak? Menurut saya reading yang membaca-baca 
M : Speaking mbak tinggal mengucapkan 
A : Reading mbak 
N : Kalau saya mending speaking mbak 
W : Saya susah semua mbak, hehe 
HP : Nah, bagaimana dengan writing? tidak ada yang suka?  
S : Sulit kak 
HP : Kesulitannya dibagian mana? 
A : Nggak hafal kosa kata kak 
I : Penyusunan kalimatnya tak bisa kak 
M : Kalau saya kosa kata juga kak sama grammar 
N : Enggak ngerti sama artinya  
W : Iya kak kosa kata sama penyusunannya susah 
HP : O jadi begitu, nah kalau pembelajarannya dikelas bagaimana?  
A : Kita belajarnya kebanyakan presentasi kak 
I : Iya kak, jadi nanti dibentuk kelompok oleh Pak Ari 
M : Iya kak kelompok,kemudian nanti diberi materi sama Pak Ari, lalu 
kita searching di internet gitu kak 
N : Iya mbak setelah itu kita presentasikan, maju di depan kelas sesuai 
urutan kelompok, terus tanya jawab antar siswa. 
W : Tapi kalau kita tidak paham nanti Pak Ari membantu menjelaskan 
mbak. 
HP : Nah, kalian kan sering presentasi, terus media atau alat bantu apa 
yang biasanya digunakan? 
A : LCD kak 
I : LCD sama laptop 
M : LCD, Laptop sama papan tulis juga kak 
N : Iya, kalau kita gk paham, dijelaskan Pak Ari dengan ditulis dipapan 
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tulis Kak 
W : Kurang lebih itu kak 
HP : Jadi belajarnya kalian seperti itu, kalian menggunkan buku 
pendamping tidak? 
A : Kita tidak memakai buku pendamping Kak 
I : Tidak ada LKS 
M : Hanya menggunakan fotokopian dari presentasi kita yang difotokopi 
banyak lalu dibagikan sekelas 
N : Buku paket sama LKS tidak ada Kak 
W : Kita mencari materi sendiri sih Kak dari Internet 
HP : Oh begitu, kalau penilaiannya atau evaluasi Pak Ari bagaimana? 
A : Dikasih PRterus ulangan kak setiap materi selesai 
I : Ulangan jika materi sudah selesai 
M : Ada ulangan harian, UTS, dan UKK 
N : Mencari materi itu juga tugas Kak, menjawab pertanyaan juga dapat 
nilai, terus PR kadang-kadang hehe 
W : Ulangan-ulangan seperti ulangan harian, UTS dan UKK. 
HP : Jadi gitu, tapi walaupun seperti itu menyenangkan kan pelajarannya? 
A : Iya lumayan Kak, hehe 
I : Pak Ari lucu sih Kak jadi menyenangkan 
M : Bahasa Inggrisnya biasa Kak, gurunya yang asyik 
N&W : Bahasa inggris yang ngajar Pak Ari enak Kak 
HP : Kalian sering dapat motivasi dari Pak Ari tidak? 
A : Motivasi Kak? Hampir setiap pelajaran dikasih kak 
I : Iya kak, agar semangat terus 
M : Katanya bahasa Inggris itu mudah, yang bikin sulit kitanya, hehe 
N : Pak Ari selalu support kita Kak 
W : Pak Ari menyenangkan 
HP : Baiklah, saya rasa cukup sampai disini dulu perbincangan kita, 
terimakasih banyak atas waktu kalian, maaf ya jika menganggu 
waktunya adik-adik. 
A : Iya Kak, tidak apa-apa 
N : Kita seneng Kak bisa membantu 
M : Iya kak Sama-sama 
HP : Kalau begitu kalian bisa kembali ke kelas kalian, terimakasih ya, 
assalamu‟alaikum wr. wb 
ALL : Iya Kak, wa‟alaikumsalam wr. wb. 
   
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
APPENDIX 5 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA Muhammadiyah 1 Sragen 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 2 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
Aspek  :  Mendengarkan dan Menulis  
Topik Pembelajaran : Narrative 
Pertemuan Ke : 2 
 
A. Standar Kompetensi 
11. Memahami makna teks fungsional pendek dan esei berbentuk   narrative, spoof  
dan hortatory exposition dalam konteks kehidupan sehari-hari  dan untuk 
mengakses ilmu pengetahuan. 
 
B. Kompetensi Dasar 
11.2 Merespon makna dan langkah retorika dalam esei yang menggunakan ragam 
bahasa tulis secara akurat, lancar dan berterima dalam konteks kehidupan sehari-
hari  dan untuk mengakses ilmu pengetahuan dalam teks berbentuk   narrative, 
spoof, dan hortatory exposition. 
 
C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Menggunakan simple past tense dalam 
tesk narrative 
 Menghasilkan teks berbentuk narrative 
 
Religius, jujur, toleransi, disiplin, 
kerja keras, mandiri, demokratis, rasa 
ingin tahu, semangat kebangsaan, 
cinta tanah air, menghargai prestasi, 
bersahabat, cinta damai, gemar 
membaca, peduli lingkungan, peduli 
sosial, tanggung jawab, mandiri 
 
 
  
 
 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat menghasilkan teks berbentuk narrative 
E. Materi Pokok 
Teks  narrative  
 
 
 
 
 
 
 
 
 
 
 
F. Metode Pembelajaran/Teknik:  
 Cooperative Teaching and Learning/ Jigsaw 
 
G. Strategi Pembelajaran 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab tentang 
isi cerita (karakter, 
setting, plot) yang sudah 
dibaca, ditonton, 
dan/atau didengar. 
 Membahas nilai-nilai 
 Dengan kelompok 
belajarnya, siswa diberi 
tugas untuk melakukan hal-
hal berikut, dan melaporkan 
setiap kegiatan kepada 
guru, a.l. tentang tempat, 
 Siswa melakukan berbagai 
kegiatan terkait dengan 
wacana berbentuk naratif 
di luar tugas tatap muka 
dan terstruktur yang 
diberikan guru. 
True Friends 
 
Once upon a time, there were two close friends who were walking through the 
forest together. They knew that anything dangerous can happen any time in the forest. 
So they promised each other that they would always be together in any case of danger.  
Suddenly, they saw a large bear getting closer toward them. One of them 
climbed a nearby tree at once. But unfortunately the other one did not know how to 
climb up the tree. So being led by his common sense, he lay down on the ground 
breathless and pretended to be a dead man. 
The bear came near the one who was lying on the ground. It smelt in his ears, 
and slowly left the place because the bears do not want to touch the dead creatures. 
After that, the friend on the tree came down and asked his friend that was on the 
ground, "Friend, what did the bear whisper into your ears?" The other friend replied, 
"Just now the bear advised me not to believe a false friend." 
  
 
 
yang terkandung dalam 
cerita, sikap dan 
perilaku para tokoh. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film 
 Mendengarkan cerita 
(secara langsung atau 
dengan media 
elektronik). 
 Membacakan cerita 
kepada kelompok atau 
kelas (monolog). 
 Menceritakan kembali 
cerita kepada kelompok 
atau kelas (monolog). 
 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
kegiatan terstruktur dan 
mandiri. 
 
siapa saja yang datang, 
kesulitan yang dihadapi. 
 Bertanya jawab tentang isi 
cerita (karakter, setting, 
plot) yang sudah dibaca, 
ditonton, dan/atau didengar 
dengan kelompok 
belajarnya 
 Membahas nilai-nilai yang 
terkandung dalam cerita, 
sikap dan perilaku para 
tokoh. 
 Membahas unsur dan 
langkah retorika dalam teks 
naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film. 
 Mendengarkan cerita 
(secara langsung atau 
dengan media elektronik). 
 Membacakan cerita kepada 
kelompok (monolog). 
 
 Siswa mengumpulkan 
setiap hasil kerja dalam 
portofolio, dan 
melaporkan hal-hal yang 
sudah diperoleh serta 
kesulitan yang dihadapi 
secara rutin kepada guru. 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
a. Mengucapkan salam dengan ramah kepada siswa ketika memasuki ruang 
kelas (nilai yang ditanamkan: santun, peduli) 
b. Mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, rajin) 
c. Mengaitkan materi/kompetensi yang akan dipelajari dengan karakter 
d. Dengan merujuk pada silabus, RPP, dan bahan ajar, menyampaikan butir 
karakter yang hendak dikembangkan selain yang terkait dengan SK/KD 
e. Siswa berdiskusi mengenai pertanyaan yang tertera di buku teks 
 
Kegiatan Inti (70’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
  
 
 
 Memberikan stimulus berupa pemberian materi Teks  narrative. 
 Mendiskusikan materi bersama siswa  (Buku : Bahan Ajar Bahasa Inggris 
mengenai Tesk  narrative. 
 Memberikan kesempatan pada peserta didik mengkomunikasikan secara 
lisan atau mempresentasikan mengenai Tesk  narrative. 
 Siswa diminta membahas contoh soal dalam Buku : Bahan Ajar Bahasa 
Inggris mengenai Tesk  narrative. 
Elaborasi 
Dalam kegiatan elaborasi guru: 
 Membiasakan siswa membuat kalimat Tesk  narrative. 
 Memfasilitasi siswa melalui pemberian tugas mengerjakan latihan soal yang 
ada pada buku ajar Bahasa Inggris untuk dikerjakan secara individual. 
Konfirmasi 
Dalam kegiatan konfirmasi  guru: 
 Memberikan umpan balik pada siswa dengan memberi penguatan dalam 
bentuk lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
 Memberi konfirmasi pada hasil pekerjaan yang sudah dikerjakan oleh siswa 
melalui sumber buku lain. 
 Memfasilitasi siswa melakukan refleksi untuk memperoleh pengalaman 
belajar yang sudah dilakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa mengikuti 
dalam materi Tesk  narrative. 
Kegiatan Akhir (10’) 
 Siswa diminta membuat rangkuman dari materi mengenai Tesk  narrative. 
 Siswa dan Guru melakukan refleksi terhadap kegiatan yang sudah 
dilaksanakan. 
 Siswa diberikan pekerjaan rumah (PR) berkaitan dengan materi Tesk  
narrative. 
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
H. Sumber/Bahan/Alat 
 Gambar yang relevan 
 Script monolog narrative 
 Internet. 
 
 
 
  
 
 
I. Penilaian  
I. Indikator, Teknik, Bentuk, dan Contoh. 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1.  
 
 
  
2. 
 
Memahami isi 
teks narrative 
yang didengar 
 
Membuat teks 
narrative 
Tes Lisan 
 
 
 
Tes Tulis 
Lisan 
 
 
 
Essay/ 
Kelompok 
Listen to the 
monolog and 
answer the 
question! 
Make 3-4 
sentences 
according the 
picture! 
 
II. Instrumen  Penilaian 
1. Test Lisan 
True Friends 
 
Once upon a time, there were two close friends who were walking through 
the forest together. They knew that anything dangerous can happen any time in 
the forest. So they promised each other that they would always be together in any 
case of danger. 
Suddenly, they saw a large bear getting closer toward them. One of them 
climbed a nearby tree at once. But unfortunately the other one did not know how 
to climb up the tree. So being led by his common sense, he lay down on the 
ground breathless and pretended to be a dead man. 
The bear came near the one who was lying on the ground. It smelt in his 
ears, and slowly left the place because the bears do not want to touch the dead 
creatures. After that, the friend on the tree came down and asked his friend that 
was on the ground, "Friend, what did the bear whisper into your ears?" The other 
friend replied, "Just now the bear advised me not to believe a false friend." 
 Questions 
a. What is the orientation, complication, and resolution? 
b. What is moral value? 
 
  
 
 
2. Test Writing 
Pictures series 
   
1)                                                        2)  
 
 
 
 
 
 3)                                                                4)   
 
 
 
 
      5) 
 
 
 
III.  Pedoman Penilaian      
 
No. Aspek yang dinilai Skor 
1 Ketepatan isi  1 – 4 
2 Struktur kalimat 1 – 4 
3 Koherensi antar kalimat 1 – 4 
4 Kompleksitas (Ketepatan penggunaan kata  dan istilah) 1 – 4 
5 Tanda baca 1 – 4 
 Skor maksimum 100 
 
  
 
 
Nilai =  Skor Perolehan X 100 
                  Skor total 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
  
 
 
 
Nama Sekolah : SMA Muhammadiyah 1 Sragen 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 2 
Alokasi Waktu :  2 x 45 menit ( 1x pertemuan ) 
Topik Pembelajaran : Passive Voice 
Pertemuan Ke : 2 
 
A. Standar Kompetensi 
11. Mengungkapkan makna dalam teks tulis fungsional dan esai pendek berbentuk 
narrative, spoof,descriptive  dan procedure  untuk berinteraksi dengan lingkungan 
terdekat.  
B. Kompetensi Dasar 
11.2 Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sangat 
sederhana degan menggunakan ragam bahasa tulis secara akurat, lancar dan 
berinteraksi dengan lingkungan terdekat. 
C. Indikator Pencapaian Kompetensi 
 Tanya jawab tentang passive voice. 
 Siswa dapat mengidentifikasi bagian masing-masing dari kalimat. (S+V+O). 
 Siswa dapat membuat kalimat passive voice dengan berbagai bentuk tenses. 
 Memperhatikan dan menggunakan tata bahasa, kosa kata, tanda baca, ejaan, 
dan tata tulis dengan benar 
 
Nilai Budaya dan 
Karakter Bangsa 
Kewirausahaan/ Ekonomi Kreatif : 
 
 Kreatif  
 Teliti 
 Kerja keras 
 Mandiri 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, 
tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu 
memimpin)  
 Orientasi ke masa depan (punya perspektif 
untuk masa depan) 
 
 
  
 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran:  
 Siswa dapat membuat kalimat passive voice dengan berbagai bentuk tenses. 
 Siswa dapat mengidentifikasi bagian masing-masing dari kalimat (S+V+O) 
E. Materi Pokok 
PRESENT 
1. Simple Present Tense                      S + IS/AM/ARE + V 3 
Contohnya:     I am called by the teacher 
2. Present Continuous Tense   S + AM/IS/ARE + BEING + V 3 
Contohnya:     I am being called by the teacher 
3. Present Perfect Tense                      S + HAVE/HAS + BEEN + V 3 
Contohnya:     I have been called by the teacher 
4. Present Perfect Continuous Tense  S + HAS/HAVE + BEEN + BEING + V 3 
Contohnya:     I have been being called by the teacher 
. 
PAST 
1. Simple Past Tense                           S + WAS/WERE + V 3 
Contohnya:     We were called by the teacher 
2. Past Continuous Tense                    S + WAS/WERE + BEING + V 3 
Contohnya:     We were being called by the teacher 
3. Past Perfect Tense                           S + HAD + BEEN + V 3 
Contohnya:     I had been called by the teacher 
. 
4. Past Perfect Continuous Tense                   S + HAD + BEEN + BEING + V 3 
Contohnya:     I had been being called by the teacher 
 
FUTURE 
1. Simple Future Tense                                   S + WILL + BE + V 3 
Contohnya:     I will be called by the teacher 
2. Future Continuous Tense                            S + WILL + BE + BEING + V 3 
Contohnya:     I will be being called by the teacher 
3. Future Perfect Tense                                   S + WILL + HAVE + BEEN + V 3 
Contohnya:     I will have been called by the teacher 
. 
4. Future Perfect Continuous Tense   S + WILL + HAVE + BEEN +BEING + V 
3 
Contohnya:     I will have been being called by the teacher 
 
F. Metode Pembelajaran / Teknik 
Cooperative Learning Teaching 
G. Langkah-lankah Kegiatan Pembelajaran 
Kegiatan awal (5’) 
 Mengucapkan salam dengan ramah kepada siswa ketika memasuki ruang 
kelas. 
  
 
 
 Mengecek kehadiran siswa 
 Apersepsi 
 Motivasi siswa 
Kegiatan inti (10’) 
Eksplorasi 
Dalam kegiatan eksplorasi guru: 
 Memberikan stimulus berupa pemberian materi tentang passive voice. 
 Memberikan kesempatan pada peserta didik untuk mengungkapkan 
pengetahuan mereka tentang passive voice. 
 Memberikan kesempatan pada siswa untuk mengungkapkan perbedaan 
kalimat aktif dan kalimat pasif. 
Elaborasi  
 Menjelaskan bentuk passive sentence kepada siswa 
 Membimbing siswa untuk mengidentifikasi bagia-bagian dari kalimat. 
Mana S, V, dan O. 
 Membimbing siswa untuk membuat kalimat pasif dengan berbagai bentuk 
tenses. 
 Mengajak siswa ikut serta dalam menjawab soal yang telah diberikan oleh 
guru. 
 Membimbing siswa untuk terbiasa menggunakan tanda baca yang baik 
dan benar dalam menulis kalimat. 
Konfirmasi  
Dalam kegiatan konfirmasi guru: 
 Memberikan umpan balik pada siswa dengan memberi apresiasi dalam 
bentuk lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
 Memberikan refleksi untuk memperoleh pengalaman belajar yang sudah 
di lakukan. 
 Memberikan motivasi kepada siswa yang kurang dan belum bisa 
mengikuti dalam materi passive voice. 
Kegiatan akhir (5’) 
 Guru memberikan tugas kepada siswa (homework) 
 Guru  memberikan kesimpulan tentang materi yang telah di sampaikan. 
 Mengucapkan salam kepada siswa ketika hendak keluar dari ruang kelas. 
  
 
 
 
 
H. Sumber / Bahan / Alat 
 Internet source 
 Kamus 
 LCD dan Laptop 
I. Penilaian 
I. Indikator, Teknik, Bentuk, dan Contoh 
 
No. Indikator Teknik Bentuk Contoh 
1. 
 
 
 
Merubah kalimat 
aktif menjadi kalimat 
pasif sesuai dengan 
S, V, dan O 
Tes tertulis Mengerjakan 
latihan soal. 
Change these 
active sentences 
into their passive 
forms! 
 
II. Instrument Penilaian 
1. Tulis lima kalimat aktif  diubah menjadi kalimat pasif untuk tenses: 
a. Past Continous 
b. Past Perfect 
J. Pedoman penilaian 
Kriteria Jika menulis kata-
kata benar, kalimat 
benar, dan sesuai 
dengan structure. 
Jika kata-kata 
benar, kalimat 
benar, dan tidak 
sesuai dengan 
structure. 
jika kata-kata  
benar, kalimat 
kurang tepat dan 
tidak sesuai 
dengan structure. 
Jika kata-kata 
salah, kalimat 
salah, dan 
tidak sesuai 
dengan 
structure. 
Nilai 100 90 80 70 
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Kepala Sekolah  
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Guru Mata Pelajaran 
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PASSIVE VOICE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
GROUP 4: 
Nining W 
Wawan Akbar N 
Millania Geta A 
Nanda Veronika 
Pengertian  
  
 
 
Passive voice adalah suatu bentuk kalimat dimana subjek kalimat menerima aksi, bukan 
melakukan aksi. Tidak seperti active voice yang fokus terhadap pihak yang melakukan 
aksi (doer of action), bentuk ini lebih berfokus kepada pihak atau objek yang menerima 
hasil dari suatu aksi tersebut (receiver of action). 
Active 
My parents plant some flowers 
(Pelaku aksi) 
Passive 
Some flowers are planted by my parents 
(Penerima aksi) 
 
Rumus Passive Voice 
Untuk membentuk kalimat pasif, rumus sederhana berikut biasanya digunakan tetapi 
tetap harus disesuaikan dengan tense kalimat. 
Subject + to be (am/is/are) + past participle (pp) 
Tense Rumus Passive Voice Contoh Passive Voice 
Simple Present am/is/are + pp is created 
Present Continuous am/is/are being + pp is being created 
Simple Past was/were + pp was created 
Past Continuous was/were being + pp was being created 
Present Perfect has/have been + pp has been created 
Past Perfect had been + pp had been created 
Simple Future will be + pp will be created 
Future Continuous am/is/are going to be + pp is going to be created 
Future Perfect will have been + pp will have been created 
 
 
 
 
  
Tenses pada Passive voice  
  
 
 
1.   Present Tense  ( Waktu Sekarang )  
Pattern       :  
   
   S + be (is/am/are) + V3 + Object 
                         
·         Is  ( He, She, It)   
·         Am ( I ) 
·         Are ( You, We, They ) 
 
Example    :  
All people are gathered here to discuss the funeral ceremony. 
(semua orang dikumpulksn disini untuk membicarakan upacara pemakaman ). 
 
2.   Past Tense ( Masa Lampau ) 
Pattern     : 
   
   S + be (was/were) + V3 + Object       
  
·         Was ( I, He, She, It ) 
·         Were ( You, We, They ) 
 
Example  : 
The gallery building was renovated by the government in ten years ago. 
(Gedung galeri di renovasi oleh pemerintah sepuluh tahun yang lalu). 
 
3.   Present Perfect Tense ( kejadian masa lampau dan masih berlangsung pada masa kini ) 
Pattern   :  
   
  S + be (has been/have been) + V3 + Object  
  
·     Has been ( He, She, It ) 
Example : 
 
 
 
  
 
 
The Borobudur temple has been restored by the Indonesian government an UNESCO 
since 1973. 
(Candi Borobudur di telah diperbaiki oleh pemerintah Indonesia dan UNESCO sejak 
1973). 
Contoh lain: 
The Active Voice Menjadi The passive Voice 
1.       I am writing the letter 1.       the letter is being written by 
me 
2.       I was kicking the ball  2.       The ball was being kicked by 
me 
3.       you are spelling the alphabet  3.       the alphabet is being spelt by 
you 
4.       you were calling me  4.       I was being called by you 
5.       they are studying English  5.       English is being studied by 
them 
6.       they were using the sun 
glasses 
 6.       the sun glasses were being 
used by them 
7.       we are making a new recipe  7.       a new recipe is being made by 
us 
8.       we were saving three cats  8.       three cats were being saved by 
us 
9.       He is sending the gift  9.       the gift is being sent by him 
10.   he was trying a new challenge  10.   a new challenge was being tried 
by him 
11.   she is sewing the dress  11.   the dress is being sewed by her 
12.   she was teaching mathematic  12.   mathematic was being taught by 
her 
13.   it was shocking me  13.   I was being shocked by it 
14.   it is wasting the time  14.   the time is being wasted by it 
 
Grup 4 
  
 
 
Passive Voice 
 
 
 
  
XI IPA 6 
Andhika Mr 
M.I.Alhari 
Sara 
Rosalinda 
 
  
 
 
Definition 
“Passive voice is a type of sentence or clause in which the subject receives the action of 
the verb.” 
(Passive voice adalah jenis kalimat atau klausa di mana subjek menerima tindakan dari 
kata kerja.) 
Pada passive voice, subject kalimat tidak melakukan suatu tindakan/aksi melainkan 
subject menerima tindakan. Berbeda dengan kalimat aktif, dimana subjek bertindak 
sebagai pelaku tindakan. Active voice dapat diubah bentuk menjadi passive voice namun 
hanya berlaku pada kalimat dengan transitive verbs. Transitive verbs adalah kata kerja 
yang diikuti direct object. 
 
 
Secara umum, susunan kalimat pasif adalah : 
S + To Be + V3 
 
 
    Namun, bentuk waktu "to be" tersebut harus disesuaikan dengan tensesnya, perhatikan 
tabel berikut : 
TENSES AKTIF PASIF 
 
 
Present S + V1 
He washes it. 
S + to be 1 + V3 
It is washed. 
  
 
 
 
Simple 
Past S + V2 
He washed it. 
S + to be 2 + V3 
It was washed. 
Future S + will + V1 
He will wash it. 
S + will be + V3 
It will be washed. 
Past Future 
 
S + would + V1 
He would wash it. 
S + would be + V3 
It would be washed. 
 
 
 
   
TENSES AKTIF PASIF 
 
 
 
 
Continuous 
Present S + to be 1 + V-ing 
He is washing it. 
S + To Be 1 + being + 
V3 
It is being washed. 
Past S + had + V3 
He had washed it. 
S + had been + V3 
It had been washed. 
Future S + will have + V3 
He will have washed 
it. 
S + will + being + V3 
It will be being washed. 
Past 
Future 
 
S + would + be + V-
ing 
He would be washing 
it. 
S + would be being + 
V3 
It would be being 
washed. 
 
 
   
TENSES AKTIF PASIF 
 
 
 
Perfect 
Simple 
Present S +has/have + V3 
He has washed it. 
S + has/have been + V3 
It has been washed. 
Past S + had + V3 
He had washed it. 
S + had been + V3 
It had been washed. 
Future S + will have + V3 
He will have washed 
it. 
S + will have been + 
V3 
It will have been 
washed. 
  
 
 
Past 
Future 
 
S + would + have + 
V3 
He would have 
washed. 
S + would have been + 
V3 
It would have been 
washed. 
 
 
   
TENSES AKTIF PASIF 
 
 
 
 
Perfect  
Continuous 
Present S + has been + V-ing 
He has been washing 
it. 
S + has been being + 
V3 
It has been being 
washed. 
Past S + had been + V-ing 
He had been washig it. 
S + had been being + 
V3 
It had been being 
washed. 
Future S + will have been + 
V-ing 
He will have been 
washing it. 
S + will have been 
being + V3 
It will have been being 
washed. 
Past 
Future 
 
S + would have been 
+ V-ing 
He would have been 
washing it. 
S + would have been 
being + V3 
It would have been 
being washed. 
 
 
MENGUBAH KALIMAT AKTIF MENJADI KALIMAT PASIF 
Jika kita ingin mengubah kalimat aktif menjadi kalimat pasif, kita dapat melakukannya 
dengan mengubah objek kalimat aktifnya menjadi subjek kalimat pasif. 
AKTIF = S + V + O 
                            / 
                          / 
                        / 
      PASIF =  S + To Be + V3 
 
  
 
 
Ket : Objek pada kalimat aktif akan berubah menjadi subjek pada kalimat pasif. 
 
Contoh 1 : 
Aktif : 
- Julie writes a letter to her friend. 
  (Julie menulis sebuah surat untuk temannya.) 
Pasif : 
- A letter to her friend is written by Julie. 
  (Sebuah surat untuk temannya ditulis oleh Julie.) 
 
Contoh 2 : 
Aktif : 
- The postman will send the letters today. 
  (Pak Pos akan mengirim surat-surat hari ini.) 
Pasif : 
- The letters will be sent by the postman today. 
  (Surat-surat akan dikirim oleh Pak Pos hari ini.) 
 
 
 
 
 
CONCLUSION 
Kalimat aktif (active voice) adalah kalimat dimana subject-nya melakukan pekerjaan, 
sebaliknya, kalimat pasif (passive voice) adalah kalimat dimana subject-nya dikenai 
pekerjaan oleh object kalimat. 
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